ition and Communication

Ninth Grade
Standard K-12 Schedule

The following pages appear as individual lessons and information for the
teacher. These are for the second grade teacher. In the total Cognitive
Evaluation and Communication curriculum, these pages are also listed in
Appendix C.

This booklet contains single copies of all the priggd material for the standard
schedule for the above grade. It also includesithid grade page from Appendix
C of CEAC. This page lists the various pagesdshatld be printed for this grade,
and the suggested quantities of each.

Where multiple copies of certain pages are requhieg may be copied from the
pages in this booklet, or they may be printed ocarnfthe files in CEAC on your
CD. We believe that this pre-printing of all thaterial for this grade in this
booklet will save the teacher time.

The posters printed on heavy stock are best pruotitedtly from the appropriate
file in CEAC on your CD

It is recommended that the teacher review our web site, www.k-12-
communication.com prior to teaching. One should also review the prior
years material plus Appendices A and B. Time permitting; we suggest that
teachers read through the entire curriculum.

Chapter 19 has several math related exercises. The math department
should determine when these are taught.

If you encounter any problems, or have an suggestions, please us the
“contact us” page on our web site. Thank you.



Ninth Grade

Print out single copies of the following pages:
02-01, 10-01, 10-02, 12-02, 12-03, 12-09, 13-020713

Print out sufficient copies of the following page$or the entire class:
02-04, 10-07, 10-08, 10-10, 12-08, 13-08, 13-091Q03

Print out single copies of the following pages orower stock or equivalent:
10-09, 10-11, 12-01, 13-01, 14-02

The chapter 2 non-allness exercise may fit intonticelle of the year. Hand out
page 02-04 for homework, and announce that youtplaiscuss it in a future
class, or alternately have two students role giaydialog.

Your students have already been introduced to end time-binding. Pages 10-
01 and 10-02 provide you with some background/olfr students appear vague
on the subject of time-binding, copy page 10-02 lsaxad it out. Hang up10-09
and hand out pages 10-07 and 10-08, advising yadests that this will be
discussed in a future class. The second exerosternp 10-11, should be hung up
and the text, 10-10, should be handed out. Ifgay use one exercise in the first
half of the year and the other in the second ad#mind your students that they
can go on line to see the Vasa, as noted in tla@ddut. This exercise would fit
Into a history class.

Personal labels have been addressed sthgesfle. Pages 12-02 and 12-03
provide background for the teacher. Post the gecaldh01 for about a week prior
to doing the exercise. Your students have alrsaégy the graphic, so you can
remind them of that fact. Hand out page 12-Othfuamework and announce you
plan to discuss this in a future class. Page 1@r69ides discussion suggestions.

Chapter 13 addresses some of the problems inhartre use of the verb ‘to be'.
Prior to beginning these exercises, post page 13@be 13-02 will provide some
background for the teacher. Page 13-07 providd®#e review of two versions of
‘to be’ which cause a minimum of problems. Disctiss with your students. 13-
08, 13-09, and 13-10 should be handed out to titests about a week apart. If
this topic has been taught in an English classswggest that you, the teacher, not
allow the “is” of projection and the “is” of idemyito appear in your students’
work. When you complete this, hang up page 141J#s partially reinforces the
work you have done on “is”.



For a large portion of the population, the world exists in a black or white, either/or &bionul

It either is or it isn't. Learning that shades of gray exist and thatlgaliarnatives may exist to
the view we accept, provides a great leap forward in understanding. To a degtee;valued
orientation came to us from Aristotle. For that reason, as well as others, (Gamagaitics
refers to itself as non-Aristotelian, but not anti-Aristotelian.

Let us give an example:
You decide to go to Chicago by train. You go to the terminal and you either get on the
train or you don’t. We can call that a two-valued decision. Alternately, you catedec
to go to Chicago, but you have a wide array of alternatives. (Walk, drive, bicgele, ri
horseback, fly, travel by train or bus, etc.) That we call a multi-valued ajprdaat all
of these approaches may prove practical, but we should not get “in the box” of limiting
ourselves to the most obvious answers. After we have explored our multi-valued options,
and limit it to one option, we still have a two-valued decision to make—we either do it or
we don't.

The following activities with Detective Sgt. Factual require the stuibepay attention to what
the story actually says. The (?) choice encourages them to realize yhdo thet have all the
relevant information, and therefore cannot make a judgement on true or false, budmmtst a
they do not know.

Unfortunately, in current teaching, we emphasize two valued thinking when weueser
false” questions, and when we dwell on ‘opposites’ such as, short/tall, big/snhdtiodr, etc.
This encourages children to orient themselves to the world in a two-valued mannér| arg
not smart, | must be stupid; or not fast then slow; not beautiful then ugly; not slendextthen f
etc. Incidentally, “not slender then fat” appears to be a factor in anorex@saavhile other
two valued orientations seriously disable or trouble other individuals.

As you teach, look for opportunities to point out the fact that we cannot know everything. Ther
may be other ways to approach something. If a child draws a picture of atkr@einple leaves,

so what? Should we call what he/she has done wrong? No, allow for imagination. And guess
what. There are trees with purple leaves. (This ‘purple leaves’ exampleunatety actually
happened to a child in a kindergarten class who was reprimanded for not being.'torrect

If you have not yet done so, please read the earlier page on “Kindergarten.”olsanygo on
line at www.time-binding.org. Once there, click “search” and type in “13woni. This short
article may assist you in a better understanding of multi-value and nossallne
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By this time | believe you have accepted the notion that none of us knows it all. Two words w
use, Never and Always, make it sound like we really know “it all” about something. For
example, let’s tune in on a heated discussion between a young woman and a young man who
have been dating for some time. It sounds as though dating will soon be relegated tb the pas
(You can read this dialog or you can have two of your students do it.)

He:

She:

He:

She:

He:

She:

He:

She:

He:

She:

He:

She:

He:

She:

He:

She:

You always take advantage of my good nature.

| never knew you had a good nature.

See. You always find a way to cut me.

You always moan about me cutting you. Grow up.

Me grow up! You always act like a pouting child.

Tell me you never act immature.

My friends always told me you were taking me for a ride.
| never thought that you had any friends.

Yeah, | do. Lots of them. And they said you never appreciated the money | spent taki
you to nice places.

| never said | didn’t appreciate McDonalds.

Yeah, | always took you to McDonalds, never a nice restaurant.

Big deal. Those fancy places never impressed me and neither did you.

| didn’t impress you? | always knew something was wrong.

Yeah! Something was always wrong—You.

Oh me? | guess | was the one who was always late. And never an apology.

An apology? You want an apology. I'm sorry. | should never have dated you irt the firs

place.
ETC.

Hold up a copy of the “Communication” poster. Read it to the class. When a
misunderstanding occurs remind the class that there are effective wagslt@ these
misunderstandings. Getting into an Always/Never shouting match cannot be cahertke i
them. Hang the poster on the wall.
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WHEN YOU SPEAK.

AVOID PUTTING YOUR FOOT

©
“qoe

When you are relatively sure of something, start
expressing your view with a qualifier such as:

In my opinion...

It appears to me...

To the best of my knowledge...

As far as I know...

From the data I have seen,I believe...

Using these qualifiers actually helps prevent ar-
guments, stimulates discussion, and sometimes

makes people believe you are smarter than you
are. Try it!
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Teacher’s Notes

The concept of time-binding, described on the next page, demonstrates the link we hawe with t
past and the link we make to the future. Observing this, the student will see that sundiva
growth in one’s present life depends upon understanding and utilizing information produced by
previous generations.

The lesson plan includes six posters and commentaries, plus the description of thehepic. T
concept itself should not pose much difficulty as far as intellectually understandiFite

posters and commentaries are designed to have the student look at differestcdispeet
binding and internalize them,

The initial description of time-binding can either be read to the students, eatteet may put it

in his/her own words. Once the teacher has determined that the class has graspentpte

the “Picking Mushrooms” poster and commentary can be introduced. The teacher cak also a
the class to describe other potentially fatal actions they avoid becausedhage-binders.
(Crossing heavy traffic against the light, skating on thin ice, putting on a capenapidg off
buildings like Superman, etc.) For each description ask “How do you know?”

“The Sinking Feeling” is designed to be handed out for homework and briefly did¢hsse
following day. We hope that some students will make use of the Vasa website. h8iNesa
and Sweden’s conquests in Europe are rarely taught in high school history, thseaxanc
expand the student’s view of the past.

“Time Binding Mechanics” and its accompanying poster reinforce theds you, the teacher,
spend your days trying to instill.

If you were to ask your class “Who invented the airplane?” you probably would réceive
answer “The Wright Brothers.” “The Sky’s The Limit” illustratesttttee Wright Brothers were
simply time-binders on a lengthy continuum still proceeding at a dizzyog fwday. Copy this
commentary and hand it out for homework.

The need to pay attention to “Your Own Mistakes” and grow from them by evaluagimgand
making changes, needs to be emphasized throughout our lives.

“Sometimes it's a challenge” pokes fun at a simple fact of life; no masierhard we work,
some things will always exist that we cannot fully understand or explain.
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We humans have the ability to arbitrarily group things into categories oeslaased on some
unique characteristic they all possess. Thus, a clock, credit card and spesigti all fit into a
category of things that have numbers on their face. Author and scientist Alfregbkirased
this ability to group most living things into three such categories: plantsasnamd humans.

In general, plants possess the ability to capture the energy of the sun, and combine it
elements in the air and soil to produce food for themselves. Korzybski called titystabil
combine energy with other elements, ‘energy binding’, and called the plantsydmedgrs.’

Animals, on the other hand can move about from place to place. They are not rooted in one spot
like plants but move from one space in their world to another. The animals can this way ti
together one point in space with another point, and Korzybski gave them the label ®f ‘spac
binders”.

While you and | can move about in the space around us, and can even synthesize vitamin D from
sunshine on our skin, we possess a unique property that totally differentiates us fodimerthe

two classes: we can bind time. We can ponder in our minds the thoughts of Edison,
Shakespeare, Plato, and other long departed human sources of information. We @am write

own thoughts, or electronically record them for future generations. For th@rarzybski

called us ‘time-binders’. We are not limited to today, or what we can see fehvas.s

For an energy-binding plant to survive, it must remain in contact with the sourcerwrigy e
For a space-binding animal like a lion in the jungle to survive, it must move from oeret@lac
another. Likewise, if we time-binders are to survive, we must constantly tstriiveorporate the
wisdom of the past into our daily lives. We cannot personally experience a@esuiffiamber of
events to provide us with the knowledge necessary for safe guidance throughhiliie aGout

all you have learned thus far about this world, and then think about all you have yeat.to lear

You, the student, are not limited to what you can see and hear today in your immediéte vi

but you can visit your library and read what the Pharaohs wrote, or look at yeigicel@and

see what is happening locally, or half way around the world. You have the abilitgeaéet

and “unfreeze” your experiences with language. You have the opportunity to attentssand
universities to utilize the minds and nervous systems of other humans. Further, thoseaminds

be hundreds of miles or hundreds of years away from you. You do not have to rely upon natural
instincts for your survival, as do other animals. You are unique as a human and as an individual
For all these reasons, you can be called a language using TIME-BINMBEk: use of this

talent, this gift, and utilize it to become an effectivee-binder.
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The Sky’s the Limit

From the time the first caveman jumped off a cliff and flapped his arms likd,aubiil now,
mankind has had a fascination with flight. In literature and mythology we fing steange and
wonderful tales. Scientists, mathematicians, and inventors struggled with theahfigiht for
a thousand years.

Yet, it was not until Joseph Montgolfier, sitting in front of a fire and watching smokg a

chimney, that someone found a practical solution. First, he made a small cloth balloorn, open a
the bottom, and lit a fire under it. Much to his delight it floated up to the ceiling. On June 4,
1783, in the town of Annonay, France, Joseph and his brother demonstrated their discovery with
a 35 foot diameter unmanned hot air balloon. Then someone realized that there wage a stran
light gas (hydrogen) that might work as well as hot air. On August 27, 1783 the firsineuna
hydrogen balloon was flown in France. In November of that same year, two mocbriRen

built a very large hot air balloon, and got into the gondola and became airborne.

During the next 100 years inventors refined both hydrogen and hot air balloons, added power and
steerage, used them for military observation, and continued to dream on. Another group of
inventors looked at the possibility of heavier-than-air flight. As early as 184896 Cayley of
England worked out the essential theories of modern aircraft. Unfortunatelygrkisvent

unnoticed, and potential time-binders were left to discover this information on their own.

Initially, nineteenth century inventors developed designs for gliders. Soinesef tontained

fatal flaws. The Wright bothers’ gliders flew with reasonable suceeskin 1903 they put an

engine in one and started an entire new industry.

Barely fifteen years after the Wright's plane stayed aloft fortless a minute, men were flying
over the French countryside in biplanes and tri-planes, shooting at each other. When World W
| ended in 1918, the best planes were still fabricated from wood and linen. Less thign twe
years later, all-metal fighter planes and bombers were off the drawirdskarad flying.

As World War Il got underway, the Germans were developing the jet airplate in the war,
they got their jet fighters into the air. Once airborne, no Allied plane coulthrtieeir
performance, but they had to take off and land. Most of the German jets were destrimged dur
the take-off and landing periods. The Japanese obtained the design of their jeltefrom t
Germans, and between the first and second atomic bomb attack, flew their firgtgerotot

During World War Il the Germans developed long range rockets. These roeketthe
forerunners of the rockets we use today to put men into space. The capture of wakets) ro
data, and German scientists, allowed the time binding scientists in the UntexitStaove
forward rapidly.

To put this rapid advance into perspective, consider this. When they were young, your great-
grandparents could travel using slow steamships, horses and buggies, and steamoddann
railroad cars. Today your parents can travel by auto on super highways, fly to B e,

and maybe even go into space. All this change occurred in a short time in the higt@y of
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world, and it came about because each generation learned so much from the previous one. W
call this time-binding in action.

To put yourself back into the experimental days of flight, see if you can takeeagdinotebook
paper and make a glider out of it that really flies. Check your classnigsny of them have
any success? Will they show you how to make a flying glider? If so, theftyou are binding
time. Have fun with your experiment.

\

\\\\
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from the experience
and mistakes of
your ancestors.
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That Sinking Feeling

In 1625, Sweden’s king, Gustavus Adolphus, decided that his country needed a strong navy if
Sweden was to be considered a major world power. He ordered construction of a number of
fighting ships, including a massive super gun-boat, the Vasa.

In 1628, when the Vasa was launched, the king was away attempting to conquer Poland. The
Vasa sailed a short distance, fired a salute, heeled over, and sank. (Heetedangeturning
onto its side) The news upset the king, and he ordered an investigation.

The naval architect who oversaw the building of the ship managed to escape thgatwesty
dying before the Vasa was launched and was unavailable for comment. Thigatingst
committee agreed that the Vasa had been well built, but the ratio of her dimensionsagjict@ot
with time-tested ratios. The investigation quietly went away.

One might ask, if the ratios, that is, length, to width, to height, to weight, had beersbsthbli
for years, why did the designers ignore them? For one thing, the king had approved the
disastrous design. Some historians think the king might have had some say in the original
design. Knowing all this, who would have dared to tell the king that his new toy would not
float?

Have you ever seen someone doing something foolish, and they would not listen to you? Maybe
you said nothing because you simply did not want to upset the individual, or get that person
angry with you. How do you think you might have handled the Vasa situation if you were ali
then? Was the king an active time-binder? Why or why not?

In 1961, marine historians recovered the Vasa and it sits in a museum in Swearnwdint to
get more information on the Vasa, gottww.vasamuseum.conand click on the English
paragraph.
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Are you YOU or are you your labels?

I'm THE invisible man!

Solving a problem with the scientific approach.*

Not only were Sam’s grades dropping, but his teaadlticed he had
adopted an indifferent attitude to just about etreng. He did not even associate
with his classmates anymore. His teacher refdrmado a school counselor.

“Why should | bother with anybody? When | triedtalk to the group, |
might as well have been invisible. They interraitee all the time. And when |
don't talk, they just ignore me. Who cares?”

The counselor checked Sam’s classmates. Whilev&amot a
spellbinding speaker, they did not think that he wderrupted much more than
the other students.

For the next two weeks, the counselor had Samredsggoups of students
talking together, and count the number of timeppewere interrupted. It
surprised him how often people were interrupte@xtNSam was to question 25
students about how they felt when they were igndrgthg conversations. Their
answers fell mostly into three categories:

1. Being ignored in conversation doesn’'t bother mallat

2. | can’t stand being ignored.

3. Since you can’t control other people’s reactiond laad manners, it

doesn’t pay to get overly upset about being ignored

Sam decided that he could live with answer thegsfer all, he wasn't the
only one who seemed invisible. He had lots of canyp

*Scientific approach. Gather data, evaluate @wdconclusion, test conclusion, gather more ddta, e
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Invisible Man
Teachers Guide

Prior to handing out student sheet, ask “Can anyone describe the ‘scientific approach’ for me?”
Hopefully, the students will have experienced this concept prior to this class. Kplainét

consists of gathering data, evaluating the data, drawing some conclusions, testing the
conclusions, gathering more data, etc. The scientific approach can function both with scientific
and personal questions. In the personal realm, it can assist us with problems, concerns,
troubles, beliefs, etc.

What | am handing out to you consists of one student’s attempt to gain release from a self
inflicted label using the ‘scientific approach’. | would like you to take it home and read it so we
can discuss it tomorrow.

Discussion

What was happening to Sam that caused his teachers to recommend counseling?
Who put the ‘invisible man’ label onto Sam?

Do you think Sam’s reaction to this label had anything to do with Sam’s behavior.
What do you think of the counselor’s approach?

What did Sam find out through his investigation?

Couldn’t his counselor just have told him the same thing? Would he have believed it?
Do you think this exercise solved all of Sam’s problems? Did it help?

Now, | want you all to think of something that bothers you, concerns you, troubles you, or gets in
your way, whether it is a label or something else. Take out a clean sheet of paper and write it
down. Think about how you might apply the ‘scientific approach’ to your own problem. Without
divulging your own problem, how could you proceed?(Wait for answers.)

Where can you get data?

Can you test you conclusions?

Can you gathemore data?

Take the sheet with your problem written upon hamtie you. Look at how you
might approach it utilizing the scientific approachext week, let’s find out if
anyone has made progress, or has some new ideas.
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Teachers intro to E-Prime

The “IS” warning poster introduces students to the potential dangers of the verly “ddbe.
only can this little miscreant create misinformation, but also diminishekisgeand writing
skills.

Actually, the verb ‘to be’ has at four basic uses in English. We can label thesesf (1)

auxiliary or linking verb, (2) existence, (3) identity, and (4) predication. eJinedication

describes adding properties and implies projection, for simplicity we alilhamber 4 the is of
projection. Numbers (1) and (2) have such common use that they pose few problems. Numbers
(3) and (4) can create major obstacles to sound evaluating and communication.

Dr. David Bourland, a strong proponent of writing without the use of the verb “to be,” dalled t
style “E-Prime.” Most school districts currently introduce a form of EaBrin middle or high
school by having students write some assignments without the use of the verb ‘torbatilyPri
these exercises demonstrate to the students the positive effect oftatignine verb “to be” and
writing in the active rather than passive voice. You can find more about E-Primgvetime-

binding.org .

We have included two basic lesson plans and scheduled thefhidiod 8" grades. The's

grade unit introduces the use and misuse of “is.” By thgréde, students have been subjected
to all aspects of “is.” We want them to recognize the potential damagerptrgetpon them

and those around them by “is.” As you read all the material in this chapter,iexeebeadu will
recognize the source of many arguments, misunder-standings, and bdlligénaedes. With this
understanding, possibly the students will be less likely to utilize these comstsyeind find
themselves in the position of not taking the words of others too seriously.

The 9" grade unit provides the students a fuller understanding of the ‘is’ of identitherig't
of projection. The lesson plan will touch upon uses (1) and (2) but will go into more depth on
uses (3) and (4).
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Remind your students that back in sixth grade they were introduced to fourdiaitetserb ‘to

be’. In the next two weeks they will be asked to study and discuss the two fatetverfb that

we have been cautioned to avoid. However, you want them to revisit the two simplerthges of
verb ‘to be.’

Ask if anyone can remember the four uses of the verb ‘to be.” (auxiliary or linkibg ve
existence, identification, and projection.) Appropriately we could use the origimafor the is
of projection, i.e. is of predication. Employing the principal that we can chandg Vabeut
changing the labeled event, we have chosen to employ a term (projection) withyaunic
students may have a greater chance to relate. We do our projectinggutiiezimechanism of
predication. We should remember that we need to primarily avoid projection.

Examples:
Auxiliary
He is running.
They are eating their lunch.
They have been swimming.

Existence (a substitute for the verb ‘exist’ or similar verbs)
My book is in my locker.
They are at the movies.
We have been to China.

Ask the students if they can offer any examples of the above two facets. Thentlaelms/ou
plan to hang the “IS” warning poster to get them thinking. Also, you will hand out a page about
the “Is of identity” for them to take home and review prior to discussing it (nantathe

A week later, hand out the page on the “Is of projection.” Ask them again to review patepre
to discuss it.

Advise them that you will not accept either of these last two facets of fiseinwork.

Finally, ask them to write something of their choosing, about three paragraphsolompigtely
avoiding the verb ‘to be’.
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Along time ago you undoubtedly heard that two and two IS four. When you wrote it out
mathematically, you wrote
2+2=4.

You would have said 2 plus 2 equals four. Both sides of the equation equate to each other. We
pretend that we can substitute ‘is’ for ‘equals’.

If you pick up an object that we call a ball, and say, “This is a ball,” we can theptibally
write it as
Object = a ball.

However, if we study the above statement, we find it absurd. The ‘Object’, (hAinggldannot
equal aball, (a verbal label). Yet, most of us find ourselves speaking that way.

A major problem arises when we use the same construct to equate a person, {hlaxgeioa
general category. We immediately state what might be called adedeeit misleads us, and
also misleads those who hear or read our statement.

If we say, “Margo is a Republican,” or “Margo” = “a Republican,” then Margotrasge every
trait of a Republican, andepublicarmust equal Margo. The statement cannot have any truth to
it. Rather, we could say,

“Margo belongs to the Republican Party.”
“Margo accepts Republican Party principals.”

Margo remains Margo, and Republican remains Republican. The two cannot equate. Now you
undoubtedly hear statements like “Margo is a Republican” frequently, and you think you know
just what the statement means. But when someone says, “Fred is a liberal épratomey,”
especially if someone places some unflattering adjectives in front of tias Moeral or
conservativedo you really know much about Fred.

Worse yet, language tempts us to perform syllogisms like the following.
Terrorists are Muslims.
Abdul is a Muslim

Therefore Abdul is a Terrorist.

Suppose your friend Pete decided to embrace the Muslim faith and joined a Mosque.

Terrorists are Muslims.
Pete is a Muslim.

Would you say Pete is a terrorist? Why or why not? What does this suggest abtisubfthe
identity” used in the statement about Muslims and Abdul? Logic based on the “is difdenti
does not equate with the truth.
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In all probability, your reluctance to generalize about Pete comes fromrighbim as an
individual. Eliminating the “is of identity” might just force us to look at people andmsin a
different manner. Internationally, insisting on using this linking of individu#ls elasses or
groups-- without allowing for the uniqueness of the individuals in the class or group--aldas de
effects:

Bosnian/Serb
Turk/Greek
Israeli/Palestinian
Etc.

We need not look to the international scene to see the effects of this deadly &e éfd\v
many fights, arguments, and general unpleasantness occur in your school ovenssdtken
“You are a (racial or ethnic slur)?”

You can decrease the unpleasantness in the world by recognizing the truthxdritisegand
not using the “is of identity.” Further, avoid responding to others, not as well educstad as
who direct statements of this nature toward you.
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In the normal scheme of things, when we observe something that informatiorsreacbeain
and we form an image, which in turn we label. The “IS” of projection or predicationwe as
called in an earlier lesson, the “IS” of fiction, reverses that process.

We create an image and label in our mind and project it out upon a person, place, dring.
Quite frequently the image we project has negative overtones.

Examples:
Monroe is dumb!
All his relatives are lazy.
Germans are good engineers.

In propaganda this ‘is’ appears in order to demonize or belittle an enemy.
They are brutal, sadistic rodents.

Employing negative projection statements generally arouses aveegghantic reaction on the
part of the subject. Or as they said in the old West, “Them’s fightin’ words.” And bfgn t
become just that between individuals, races, and nations.

Utilizing the ‘is’ of projection in our speech requires us to believe that we caorpettie
impossible, that is, we can create something in our brain and project it out into thertdal w

We pretend that we can equate Monroe (an entity outside our skins) to dumb, (someditét cre
inside our skins) Rather, we should content ourselves with the possible, and eliminade tfis
the verb ‘to be’ in this injurious manner. To wit:

Monroe acts dumb at times.
Some (you do not know them all) of his relatives seem to avoid work.
German engineers have a good reputation.

The next time you are tempted to make a global statement about a group,tracejnuvidual,
etc., utilizing the ‘is’ of projection—don’t. Change your thought to something Veefiand
avoid “them fightin’ words.” Besides, what amounts to name calling stirs up thehthé8ticks
and stones can break my bones, but names upset my psyche.”
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