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Eighth Grade 
Standard K-12 Schedule 

 
The following pages appear as individual lessons and information for 
the teacher.  These are for the eighth grade teacher.  In the total 
Cognitive Evaluation and Communication curriculum, these pages 
are also listed in Appendix C. 
 
It is recommended that the teacher review our web site, www.k-12-
communication.com prior to teaching.  One should also review the 
prior years material plus Appendices A and B.  Time permitting; we 
suggest that teachers read through the entire curriculum. 
 
Department heads should determine which teacher should present 
each lesson.  Chapter 19 relates to mathematics and has not been 
assigned since different schools teach math differently. The math 
department should determine what should be taught when. 
 
We recommend putting as much as you can into your own words. 
 
If you encounter any problems, or have any suggestions, please use 
the “contact us” page on our web site.  Thank you. 
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Eighth Grade 
 
Print out single copies of the following pages: 
05-01, 05-02, 05-06, 05-07, 06-06, 06-07, 06-08, 08-01, 08-05, 08-08, 08-09, 08-10,    
10-01, 10-05, 12-01, 12-02, 12-03, 12-05, 12-06, 15-01, 16-01 
 
Print out sufficient copies of the following pages for the entire class: 
06-05, 10-02, 15-02, 16-04 
 
Print out single copies of the following pages on cover stock or equivalent: 
10-06, 14-01,  
 
Pages 05-01 and 05-02 provide background material for both the remainder of chapter 5 
exercises and 16-04.  After you remind your students about assumptions and inferences, 
draw a reliability scale on the board. Read the story on page 05-06 and 05-07 to your 
class.  Follow this with the Questions for Discussion.  Refer to the reliability scale from 
time to time and ask your students where a particular inference or assumption might be 
located.   
 
Map making, chapter 6, enters virtually all facets of our daily lives.  We either are 
receiving instructions or giving them.  We constantly map people, places, and things 
around us.  We even map ourselves.  Your student had previously received page 06-05, 
but hand it out at the beginning of a class and ask them to quickly review it.  Then 
proceed to the Eagles Nest story, 06-07 and 06-08.  This story demonstrates how not to 
give instructions or make a verbal map.   
 
Hang up 08-01 and ask your students to determine just what they were seeing.  A few 
days later proceed with Perception exercise 3 on page 08-05.  Move the exercise quickly 
so you receive the students’ initial response. 
 
Your students were introduced to time-binding last year.  Hand out page 10-02 for 
homework and announce that you plan to discuss it.  When you do discuss the topic, hang 
up page 10-06 and leave it up for a week or two. 
 
Hang up 12-01.  Your students have seen this graphic previously when they performed 
another exercise using personal labels.  Pages 12-02 and 12-03 provide background for 
you regarding personal labels.  Call attention to the graphic and read the story on 12-05 
and 12-06.  Although students have little trouble accepting that labels on things have no 
meaning other than the one we give them, personal labels do not dismiss so easily.  Print 
out 14-01 and display it.  Point out that labels frequently lead to a breakdown in 
communication when we carelessly apply them to people. 
 
The section on goals, 15-01 and 15-02 requires a lot of you the teacher.  Hand out page 
15-02 to your students, advising them that they will be expected to discuss this material 
in a few days.  Then get a solid discussion going. 
 

This course keeps focusing on the scientific approach, chapter 16.  It provides a way for 
students to “get outside of the box.”  Page 16-01 provides background.  Pass out page 16-
04 to your class to be discussed at a later date. 
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ASSUMPTIONS AND INFERENCES 
Assumptions 

       
Based on our past experience we sometimes assume that something did or will 

happen.  When you push the light switch on the wall, you assume the lights will go on. 
Your past experience has shown that this happens most of the time, although sometimes 
when the power failed, it did not happen.  Your past experience tells you that your 
assumption that the lights will go on the next time you throw the switch is very likely 
close to factual, as long as there are not unexpected factors.  (Power failure, burned out 
bulb, unpaid bill, etc.)   It will not become factual until the moment the light goes on and 
you observe it. 

 
When someone offers you a chair to sit on, do you test it first?  Probably not. You 

assume the chair will hold you.  But what if the chair has a poorly repaired broken leg?  
You might not assume it would support you.  You might test it first.  After testing, you 
might assume it will hold you, but you still sit down carefully.  Your assumption at this 
moment apparently may only register as a “maybe”. 

 
Inferences 

 
When we believe an incident did or will occur because of something that was said, 

written, or otherwise communicated, but the incident was not specifically described, we 
can make inferences about that incident.  A highway sign that says “Speed limit 25 
MPH” does not say what will happen if you exceed the speed limit.  However, it would 
be safe to infer that if we travel at 50 MPH as we pass that sign, we might get a speeding 
ticket.  On the other hand, if, while speeding, we suddenly see red and blue lights 
immediately behind us, we can assume that it is very likely we shall receive a speeding 
ticket. 

  
An Inference and Assumption Reliability Scale 
 

Let us make a scale to help us test our assumptions and inferences.  The more likely 
the inference or assumption will approach the level of factual, the further we can place it 
to the right of the scale.  The more unlikely the inference or assumption will be factual, 
the further to the left we place our mark.  The right side of the scale, close to factual; the 
left side of the scale, false to fact. 

 
 

        Maybe yes 

More unlikely                              Maybe no                               More likely 

[      ________________________________________________________]  (factual)  
-3        -2                -1                 0                  1                2                     3 

05-01-01 
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As you face the endless process called life, you will discover an endless supply of 
inferences and assumptions.  When you recognize them, try to determine where they 
belong on the Inference and assumption scale. 

 
For example, previously, you probably read a story about Mr. Lopez going to 

Washington.  We were told that Mr. Lopez took a cab to the Justice Department.   From 
the story we could infer  that Mr. Lopez was going to enter the Justice Department. 
However, if we knew Mr. Lopez routinely went to the Justice Department in a cab, and 
routinely went in, we could assume that it was very likely that Mr. Lopez would go into 
the Justice Department this time.  Do you see the difference?  In the first case, we only 
had a statement about Mr. Lopez, and we made the inference.  In the second case, we 
had past experience, so we could make an assumption.  Most of the time, when we infer 
or assume consciously, this distinction holds true. 

 
Remember, before we can really call something a fact, it must be verifiable, within a 

certain point of time, and within the limits of our exploration process.  This said, it would 
appear that there are very few ‘facts’ available to us, thus inferences and assumptions will 
face us continually. 

 
Life’s like that 
 

Frequently we are told not to make assumptions or inferences.  If we did not, life 
would stop.  We assume the kitchen lights will work, the chair will hold us, cars will stop 
on red, the food we eat is safe, etc.  However, we should remember that we assume, and 
realize some assumptions are far more likely than others to be factual.  The same holds 
true for inferences.  We should be aware of them, and realize some are closer to factual 
than others. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

05-02-01 
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It’s a case for  
Detective Sergeant Factual 
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TEACHER: Assumptions and inference have been covered in a previous grade.  This 
exercise affords the students an opportunity to examine inferences and assumptions in 
what might be considered a real life situation.  Before reading this story to the class, 
review the definitions on page 05-01, and draw an inference and assumption reliability 
scale on the board. 

�
��������	���
�	��	�����

�
��	�����	���������������	�������	������������������  �	��������	
���

�������������	��������!��	������	������	���������� ����	�������
�

���	�����	�������	���
�����
�"����
����#��"���
	"� 	����
��

�
��	�����	����
	��������	��	�������������
���
��$��� �

�!�������������
����������%����������������#����
�����	����������	� 
���������&��

�
$���
�����	��	��
��!	�
�������������	��������
����� ��	��	���������������
��	���"�������

�
��	�����	�������'�����((���
�)�	����'�����������
�� ��������������
����	
�
����
�������	��	����������	�
����	�
���
��� ��
���
��"�������*�	�
���	����
�	��	���#��	�������	������	��
�
��������&� �

�
$���
�����
�����
���������'
������"������
'�������� �!���'���	��
�����
�������������������
��"���#���	���������
���� ���	���
'����	��
	��������������
��#���	������!������	������������!� '�����	���*�	�	����
+��������������������,��

�
�������	-��
���	���+�������

�
�����
�-������"����
���	��)���"����������

�
�$���
��
�	��	��
�"��������
�����	&���"�������#���� ����"��
'���"���	��
	�������
�������&��

�*�	������������#����

05-06-01 



 6 

�.���
���")�������������#�
�������")������������	�� �
����	���

������	����!�'����"�������	����)�"���
������	��
�� ���	��	�
�
�����
	����)�����*�	�!�	���'�"�������)����)�����
�� �	�����	�"���
�

������)��	��"����
���	���	��+��������*�	�"���'�� �����	
��������"��
�
	��	�����������	��
�
���")��"������)�		���������	�� �	�������

�
��	�����	�������
��
����'����	�	������	��������
��� ��
���
��/���	��	�
"�����#����������������)�	
���"�����	�"���)�	�����' ����������������	�
�����	���

�)������!���#��	�����
���	�������������� ��

�
���������	
��	���
������	
�
��������	��
����)����
	��	&��

�

�.���������$���
�����	����������������)��	������#�	 �	�������	���
!��������������

���	����
����&��

��

.�������	�
������"�$���
����

����������������+���� ��������������

�

��#��"����#���)������
�	������
��������

�����
���	 ������)��	��

"������������������
��
�������������	���
	���	����� 
��&�

�

.�
�$���
�����
	������	����	�����	���
������
�
���
 	���������������	��
�������������&�

 

.�"�����	��	���#��)����
�������	��	�	��$���
���	��� �#���"������
'�����
	��	��������������&��0������
���	���������1�

�

%�����	��
���#�����������������	��������	��	��"���� ��������
'����&�

�

.��	�����������������	�������
�����������	���
����� �	�
�
	�	����	�
�,)������!���#��	�����
���	�������������&��

.����������	�	��)����#��
���	����
����)������#��"�
 �
���	�)���	��
���������
������

���	���
�����#��	�
��
���������	� ����
���������	��
�
'����	��
������
���	�������	���	�	����������

�
�

05-07-01 



 7 

Map Making 
 

Characteristics of a usable map 
 

We have learned: 
A good map reflects the territory structure. 

A good map has clarity. 

A good map has prediction value. 

A good map is geared for the intended audience. 

 
And we acknowledge: 

The map is not the territory. 

A map cannot tell ‘it all.’ 

A map shows only one view of the territory. 

Verbal maps are subject to the limitations of language. 

 
When we decide to make a map we should first: Decide why we’re making the map and 
for whom. 

Decide if it will it be used once and discarded or will it be used by many people? 

 
The map should include: 

Relative information for the user. 

If necessary, an easy-to-use key. 

Sufficient information for the user to make use of the map. 

Good structure. 

 
What might well be omitted from the map to make it more useful? Maps, particularly 
verbal ones, should remain as clear and concise as possible.  The structure of the map 
should not be obscured with commentary not pertinent to the specific instruction or map. 

 

 

Conclusion:  Make sure your maps or instructions contain all the information needed by 
your audience, but do not include extraneous or confusing information.   

 

 

 

06-05-01 
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Map Making 
 

Eagles Nest Directions 
Teachers Notes 

 
This lesson demonstrates how not to make a map.  Unfortunately, we all have 
experienced someone giving us instructions similar to this script. 

 
Select three students to do the role play.  Terry can be male or female.  Give them a day 
or two to become familiar with the script.  On the day of the “performance” distribute 
copies of page 06-05, Characteristics of a Usable Map, to the class.  Remind the students 
that they have probably seen this list previously.  After giving the class a minute or two to 
review the page, ask which characteristic they believe are the most important.  After a 
short discussion, introduce the world famous acting trio. 

 
“The scene is at the mall.  Terry, a new camper, happens upon Henry and Cherise, an 
older couple and long time campers.  This is Terry, this is Cherise, and of course, this is 
Henry.  Let the show begin” 

 
After the presentation, ask if anyone could find their way to Eagles Nest?  What got in 
the way of people who could not find their way?  Ask “Henry,” using his script, to give a 
clear and concise set of instructions.  Ask the class to evaluate his instructions. 

 

Ask if they are familiar with anyone who paints a verbal map in this manner done by 
Cherise and Henry?  Ask the students to evaluate how they themselves give instructions 
or verbal maps.  Can they do better? 

 

Conclusion:  Make sure your maps or instructions contain all the information needed by 
your audience, but do not include extraneous or confusing information.   

 

 

 

 

 

 

 

 

 

06-06-01 
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Eagles Nest Directions 
Student Script 

 
 
This script records a conversation between three imaginary people.  Terry, a new camper, 
and Henry and Cherise, an older couple and long time campers.  As Henry and Cherise 
go on and on, Terry becomes increasingly frustrated, with accompanying body language 
and facial expressions.   This role play has the potential for an abundance of laughs. 
Highlight your part, and if possible, get together with the other actors for practice. 

 
Henry  High Terry, how are you today?  

Terry  Just fine.  You’re just the people I had hoped to see. 

Cherise Really? 

Terry             Yes.  Someone suggested that I take the family camping to Eagle’s Nest.  I 
need to get instructions on how to get there. 

Henry              No problem.  We go there all the time. 

Cherise Henry, we haven’t been there in three years. 

Henry              Well, I don’t think they moved it. It’s real easy.  Go out route 27, and 
cross over the Interstate. You’d think they would have an entrance to the Interstate there 
but they don’t.  Politics I guess.  Well, you cross the Interstate and go to the town of 
Livermore. 

Cherise Your wife will love it.  They have a great antiques store there. 

Henry             No they don’t.  Your thinking of Liverdale.  Anyhow, you go through the 
town, and when you get to the far end there’s a car dealer, and next to that is a small 
diner. 

Cherise And the food’s pretty good.  We had to stay there for two hours while the 
garage next door fixed our Suburban. 

Henry           It wasn’t the Suburban.  It was the Dodge van that broke a hose.  The 
Suburban broke down on the way to the shore.  (Sounding annoyed)  

Cherise You’re right.  But if you had taken better care of that van, you’d a-known 
the hose needed to be replaced before we tried to climb those hills. 

Terry  Ah, you got me to Livermore.  Where do I go from there? 

Henry  Oh yeah.  Livermore.  As soon as you pass the diner, turn right onto 
county road 15.  You go about six miles and there is a fork in the road. There’s a fruit 
stand on the right, and you go left. 

Cherise The fruit stand’s a half mile up the left road.  Remember, you always went 
out from camp to get corn and cantaloupes? 

Henry Whatever. (Still annoyed)  You do take the left fork.  And a little ways up you see 
the sign for Eagles Nest.  Turn in.  It’s a great place.  Got everything you need. 

06-07-01 
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Cherise Really, you’ll enjoy it. 

 
Henry        Any time we can help, just give us a call. 

 
Cherise       Nice running into ya.  And really, if you need any other 

instructions, just give us a call. 

 
Terry Oh, I’m sure I will, and—ah—thanks a lot. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

06-08-01 
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It’s a case for  
Detective Sergeant Factual 
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Perception Exercise 2 
�
Read to class: 
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Break the class into groups of 6 or 8 students, and pass out New-Moon 1 and New-Moon 
2.  Each group gets only one or the other.  Ask them to describe the sketch.  Hopefully, 
none of the students will catch on to the visual trick of turning the sketch upside down.  If 
they don’t, when the discussion runs its course, tell everyone to turn their sketch upside 
down.  Emphasize the point that we can all look at the same thing and see something 
entirely different depending on our viewing point. 

�
�
�
Perception exercise 3 
	
Read the above opening paragraph to your students.  Pass out New-Moon 3 and 4, only 
one or the other to each group.  Tell them to study the picture so they can give a 
description of it, but don’t say anything. Then tell them that Sgt. Factual needs a quick 
description of some other paintings.  Pass out New-Moon 5 to each group, and ask them 
for a quick description.  Hopefully you will receive two different descriptions.  Then ask 
every one to hold up their New-Moon 5 drawing.  Ask why some saw a vase and some 
saw two faces? 

�
Point out we see what we expect to see and see what we find familiar. Have the groups 
share the New-Moon 3 and 4 with each other.  Ask them if seeing pictures 3 and 4 
together changes their perception of what New Moon 5 represents? 

08-05-01 
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TIME-BINDING 
 

Teacher’s Notes 

 
The concept of time-binding, described on the next page, demonstrates the link we have 
with the past and the link we make to the future.  Observing this, the student will see that 
survival and growth in one’s present life depends upon understanding and utilizing 
information produced by previous generations. 

 
The lesson plan includes six posters and commentaries, plus the description of the topic. 
The concept itself should not pose much difficulty as far as intellectually understanding 
it.  The posters and commentaries are designed to have the student look at different 
aspects of time-binding and internalize them, 

 
The initial description of time-binding can either be read to the students, or the teacher 
may put it in his/her own words.  Once the teacher has determined that the class has 
grasped the concept, the “Picking Mushrooms” poster and commentary can be 
introduced.  The teacher can also ask the class to describe other potentially fatal actions 
they avoid because they are time-binders.  (Crossing heavy traffic against the light, 
skating on thin ice, putting on a cape and jumping off buildings like Superman, etc.)  For 
each description ask “How do you know?” 

 
“The Sinking Feeling” is designed to be handed out for homework and briefly discussed 
the following day.  We hope that some students will make use of the Vasa website.  Since 
the Vasa and Sweden’s conquests in Europe are rarely taught in high school history, this 
exercise may expand the student’s view of the past. 

 
“Time Binding Mechanics” and its accompanying poster reinforce the attitude you, the 
teacher, spend your days trying to instill. 

 
If you were to ask your class “Who invented the airplane?” you probably would receive 
the answer “The Wright Brothers.”  “The Sky’s The Limit” illustrates that the Wright 
Brothers were simply time-binders on a lengthy continuum still proceeding at a dizzying 
pace today.  Copy the commentary and hand it out for homework. 

 
The need to pay attention to “Your Own Mistakes” and grow from them by evaluating 
them and making changes, needs to be emphasized throughout our lives. 

 
“Sometimes it’s a challenge” pokes fun at a simple fact of life; no matter how hard we 
work, some things will always exist that we cannot fully understand or explain. 

 10-01-01 
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Time Binding 
That Which Defines Us as Human 

 
We humans have the ability to arbitrarily group things into categories or classes based on 
some unique characteristic they all possess.  Thus, a clock, credit card and speed limit 
sign all fit into a category of things that have numbers on their face.  Author and scientist 
Alfred Korzybski used this ability to group most living things into three such categories: 
plants, animals and humans. 

 
In general, plants possess the ability to capture the energy of the sun, and combine it with 
elements in the air and soil to produce food for themselves and others.  Korzybski called 
this ability to combine energy with other elements, ‘energy binding’, and called the plants 
‘energy-binders.’ 

 
Animals, on the other hand can move about from place to place.  They are not rooted in 
one spot like plants but move from one space in their world to another.  The animals can 
this way tie together one point in space with another point, and Korzybski gave them the 
label of ‘space-binders”. 
 
While you and I can move about in the space around us, and can even synthesize vitamin 
D from sunshine on our skin, we possess a unique property that totally differentiates us 
from the other two classes: we can bind time.  We can ponder in our minds the thoughts 
of Edison, Shakespeare, Plato, and other long departed human sources of information. 
We can write our own thoughts, or electronically record them for future generations.  For 
this reason Korzybski called us ‘time-binders’.  We are not limited to today, or what we 
can see for ourselves. 

For an energy-binding plant to survive, it must remain in contact with the source of its 
energy.  For a space-binding animal like a lion in the jungle to survive, it must move 
from one place to another.  Likewise, if we time-binders are to survive, we must 
constantly strive to incorporate the wisdom of the past into our daily lives.  We cannot 
personally experience a sufficient number of events to provide us with the knowledge 
necessary for safe guidance through life.  Think about all you have learned thus far about 
this world, and then think about all you have yet to learn. 

You, the student, are not limited to what you can see and hear today in your immediate 
vicinity, but you can visit your library and read what the Pharaohs wrote, or look at your 
television and see what is happening locally, or half way around the world.  You have the 
ability to “freeze” and “unfreeze” your experiences with language.  You have the 
opportunity to attend schools and universities to utilize the minds and nervous systems of 
other humans.  Further, those minds can be hundreds of miles or hundreds of years away 
from you.  You do not have to rely upon natural instincts for your survival, as do other 
animals.  You are unique as a human and as an individual.  For all these reasons, you can 
be called a language using TIME-BINDER.  Make use of this talent, this gift, and utilize 
it to become an effective time-binder.

10-02-01 
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PERSONAL LABELS 
Teacher’s Notes 

 
Considerable attention is attached to the subject of labels in this program.  The very first 
appeared in Kindergarten when we asked the teacher to hold up an object and ask, “What 
do we call this?” rather than “What is this?”  Labels will be stressed in mathematics and 
statistics.  Nowhere, however, does the subject of labels have a more direct affect on your 
students’ lives than with personal labels.  
 
Let’s start with “Sticks and stones can break my bones, but names upset my psyche.”  If 
you have any doubt about that, then read the following Dear Abby* column.  You may not 
wish to share it with an entire class, but if you believe it might be helpful to a certain 
student use it with caution.  
 
Labels, positive and negative, come from many sources.  Family, neighbors, peers, 
teachers, and the individuals themselves, all contribute their input.  That is why the 
graphic asks “Are you you, or are you your labels?”  Scheduling these lessons over a 
protracted period maintains an awareness on the part of the student.  Students may also 
have differing times of self awareness and at that time understand that the situations 
described may well apply to them.   
 
The label “victim” seems quite common any more.  Judging by the number of lawsuits 
filed, one commentator described the United States as a nation of victims.  Another 
outspoken psychiatrist referred to the present plethora of counselors convincing persons 
that they are victims as a cottage industry, a rather derogatory assessment.  Once the 
static term victim disappears, the need for intense counseling diminishes, or disappears..  
Although the above assessment may appear harsh, individuals who do seek counseling, 
and have an understanding of labels, map making, etc., will generally respond more 
favorably to the counseling, and have the ability to judge their counselor.  
 
Another potential, and rather frequent source of personal labels, occurs when someone 
overhears something and misconstrues it.  Example: The prettiest girl in the class passes 
two classmates talking when one says, “She is really beautiful, if only she did not have such 
a big nose.”  For some reason, the young lady thinks they might be speaking about her, but 
she does not have a big nose.  Now she knows that couldn’t possibly be her nose they are 
discussing.  However, follow her around for a day or two and see what happens every time 
she passes a mirror.  You might share this incident with your class.  It does not take much 
for us to take on a label, even when we have our doubts about its authenticity.  It takes a 
certain amount of courage to check out labels by asking, “Were you speaking about me?” 
or, “Why do you feel that way about me?”  If one can’t do that, there is always the mirror.  
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Are you YOU examples 

( Read to your class) 
 

Susan Carter 
 
 Although this story is based on real life, the name has been changed to avoid 
embarrassing anyone. 
 
 Susan attended school in a relatively poor section of a large city.  When she was 
10 years old, the family moved to a better neighborhood, and Susan changed schools.  
Although all of the city schools were supposed to cover the same material, Susan 
found that she had little idea what was going on in class.  The students at her new 
school were far ahead of her, and she soon was getting Fs instead of A’s and B’s. On 
top of that Susan considered herself as a little “chunky”, and so did her classmates. 
 
 Unable to keep up with the other students, she began to withdraw.  Somehow 
she managed to pass from one grade to the next.  At home, she would spend time 
sitting under a large tree in the backyard and daydream.  “I wish I was smart,”  “I wish I 
had some talent,” “I wish the other kids wouldn’t make fun of my weight.”  But the 
schoolmates did make fun of her weight, and called her names.  Because she had 
withdrawn, they made fun of the fact that she wouldn’t talk to them.  School was now a 
form of torture.   
 
 At the end of junior high, the principal called in Susan’s parents.  They came to 
his office, along with Susan and one of her teachers.  The principal and the teacher 
delivered the following message:  “We have watched Susan’s lack of progress, and we 
believe that Susan is retarded, and will not ever go beyond where she is now!  We want 
to put her into a special education class.”  Susan said nothing.  She just listened and 
added some new labels to herself.  Fortunately, that summer Susan’s mother remained 
her biggest cheer leader, telling her that she wasn’t retarded, and telling the principal 
that Susan would attend regular senior high school classes. 
 
Stop the story for a moment and ask your class for their comments on the following 
paragraph.   
 
 Who had put the labels on Susan?  Yes, her classmates, and maybe some of 
her teachers.  What had Susan done with those labels?  She had taken ownership of 
them and acted as though they were indeed factual, not just labels.  Do you think the 
principal should have handled the situation differently?  What statement stands out as 
totally not factual?  “Susan IS retarded.”  Do you think Susan would have been better 
served if she were not there to hear the principal’s statement?  What do you think of 
Susan’s mother’s confidence? 
 
Now Continue. 
 
 On the first day of high school, Susan met her old classmates with high hopes.  
Their greetings ended that.  “Hi fatso”.  “How’s the retard?”  Susan was humiliated.  At 
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the end of the day she retreated to the girls’ room, hoping everyone she knew would 
have gone home before she emerged.  She noticed the girls’ room had good acoustics, 
so on a whim, since she was alone, she did something she would do at home for 
escape.  Her father liked opera, and listened to it frequently.  Susan had memorized a 
number of arias, so she started to sing one of them in German.  
 
She was enjoying herself until she heard “Swoosh”.  Someone had just flushed a toilet.  
Someone else was here!  As quickly as she could, she gathered her books, but too 
late.  The stall opened, and a teacher stepped out and looked at Susan.  “Hello. What 
is your name?”  Susan looked down and didn’t answer.  The teacher, somewhat 
annoyed at the lack of response said, “Look at me.  What is your name?” After Susan 
stammered her name the teacher replied, “I want you in my office tomorrow morning to 
try out for the chorale.”  “But I can’t….”  “Don’t ever let me hear you say ‘I can’t’ again!” 
 
 Susan went into the teacher’s office in the morning and was put through her 
paces.  Susan decided that in her other life this teacher was a marine sergeant.  
Finally, the teacher said, “You are going to be my lead soprano.”  Susan couldn’t wait 
to get home and tell her parents.  She actually had a talent!  And sing she did.  At the 
end of six weeks, she brought her report card home with no apologies.  She made 
honor roll.   
 
Now stop a moment for some reflection with your students. 
 
 What happened to Susan?  What happened to her labels?  Did they 
miraculously go away?  No.  Susan realized she was not her labels, she was just 
herself. 
 
 And a few years later, Susan graduated with honors, and received a college 
scholarship for her music.  And this chubby young lady, who would not look at people 
and speak to them, came in third out of 1300 students as “Friendliest.” 
 
 Now look at your labels.  Are they getting in your way?  Can you look at them 
and say to yourself, “Labels are not me!  I am me!” 
 
Oh, and by the way, the next time you are tempted to stick an unkind label on 
someone, think how you might feel if someone did that to you.  Let’s watch out for the 
improper use of IS, which the principal did misuse.  (“Susan IS retarded”)  Remember, 
your friend might act like a jerk sometimes, but you cannot factually say he IS a jerk. 
He is who he is, and changing the label does not change him.  
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Are Your 
GOALS 

Putting you in a Quandary? 

                                                                                                                                        
1. Are you striving for unobtainable or vaguely defined goals? 

 
a.  Do you want to be healthy, wealthy, normal, good, popular, successful, loved, secure, etc? 
These seem to be worthy goals, but what do they mean?    Take a few minutes to write down 
a specific definition for some of these words. 

 
b.  If you fail to define your goals in specific terms, how will you know if you have achieved 
them?  For example, how will you know when you have achieved “success”? 

 
c. Do you consider these goals in ‘either-or terms’?  If you do not feel successful, do you 

consider yourself a failure, if not popular, then unpopular, etc.?  Are you aware that 
possibilities exist in between these extremes? 

 
2. Because the opposite alternative appears so unacceptable, do you feel that you MUST 

achieve your goal?  Are you striving so hard that you become tense, unable to relax? 
 
3. Are you becoming FRUSTRATED, because anything short of complete success (whatever 

that means!) is considered failure, or because anything short of complete “goodness” is 
considered bad, etc.? 

 
4. Do you realize that continued frustration probably will lead to DEMORALIZATION—a 

“what’s the use” attitude, and from there, possibly depression?  
 
5. This sequence—Idealization (Setting vague or unachievable goals), Frustration, 

Demoralization—was called the IFD pattern by Wendell Johnson in his book, People in 
Quandaries.  Did you see yourself somewhere along the IFD sequence?  Do you feel unduly 
pushed by yourself or by someone else? 

 
 

It may be time to check your goals. 

If in doubt, talk to your teacher, adult friend, or school counselor. 
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Teacher’s Notes on Goals 
 
In your class you may have students with at least one of four counterproductive views of goals: 
vaguely defined, unobtainable, “what’s the use?”, and goal-less.  This exercise may well prod 
some of your students to examine their own positions and to set measurable goals that they are 
more likely to strive to achieve. 

Distribute the “GOALS” sheet and ask the students to review it at home and to come prepared to 
discuss it the next day.  Just in case students take the suggestion of speaking with their 
counselors, discuss this assignment with the counselors ahead of time, and provide them with a 
copy of the handout. 

Discussion. 

Ask students to share their definitions of the goals such as happiness and success.  If they had 
trouble putting those concepts into specific terms, ask them why the process was problematic.  
This will help them to understand about the use of vague or highly abstract words when 
describing their goals, and will help to motivate them to work for more specific goals. 

What constitutes a vaguely defined goal?  An unrealistic goal? 

Will you recognize “success” when you finally achieve it? 

Example: 

Ask your students to consider the following: Suppose you are doing poorly in school, and 
you decide to attempt to do better.    What would you consider better?  Can you measure it? 
Suppose your goal is to get all B’s.  That is measurable. But then there are subsets of that goal. 
What actions are you going to take to achieve that goal?  Wait for answers.  Possible answers: 
“ Do my homework.  Pay attention in class.  Participate in class.” 

For another example, consider an 18-year-old male senior, standing 5’9”, and weighing 135 
pounds.  His lifetime goal has been to play defensive tackle for the Philadelphia Eagles. What, if 
any, are the subsets of that goal?  Wait for answers.  Possible answers:  “Check out current 
players.  Do I physically measure up?  Do I have other talents that might make another position 
attainable?  Can I prepare for it?  If not, should I abandon that goal?  Can I look at it as a dream 
from my younger days and set a different goal?” 

Ask your students: 

Do you look at your goals in ‘either-or terms’?  Suppose you were trying for all A’s and you 
earned one B?  How would you feel? Would it seem like the end of your world?   If you don’t at 
least feel disappointment, then perhaps your goals need readjusting.  

  

Are you trying to reach your goals, or someone else’s?  How does that feel?  Frustrating? 

 
And what if you have no goals?  Should you set some?  Why or why not? 

 
For some people, setting realistic goals and working to achieve them produces a great sense of 
satisfaction.  Remind the student that goals can start out small, such as getting to class on time. 

  
On the other hand, if you see yourself on the IFD slope, speak with your teacher, a trusted adult, 
or counselor.  Nothing says you must travel that path alone. Go for it. 
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The Scientific Approach—Teacher’s Introduction 
 

Reading through the following four exercises (all of chapter 16) should provide the teacher with 
a working background on the General Semantics concept of a Scientific Approach.  More 
information can be found on the General Semantics website, www.time-binding.org.  
 
Lesson one will be introduced in fifth grade prior to students doing any kind of research project.  
Students should copy the four outlined steps in their notebooks when the concepts are presented 
by the teacher.  If the lesson is started on Monday, the allotted time may need to be just a bit 
longer than Tuesday through Thursday.  Tuesday through Thursday can simply be relegated to a 
quick count and record the data.  Friday offers the opportunity to review the need for gathering 
repeated data and a chance to provide students a modicum of knowledge about newspapers.  
One should not be too surprised that many students do not see a newspaper with any regularity, 
regardless of their family’s status.   
 
Lessons two, three, and four should be given to students to take home and read.  Lessons two 
and three, given in the sixth and ninth grades, are simply designed to remind students of the 
existence of the Scientific Approach.  Class discussions of these two lessons need not take long. 
 
Lesson four, scheduled for high school, introduces the use of the Scientific Approach to 
personal problems.  A longer discussion should ensue than for earlier lessons, emphasizing that 
collecting data and evaluating it in the personal realm rarely appears straight forward and easy.  
Yet it can be, and should be considered an avenue to better understanding and relationships.   
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Scientific Approach, Exercise 3 
 
One major tenet of G-S is called the scientific approach.  We can apply it to just about any situation, but 
it contains a number of required steps. 
 
The first step consists of gathering available data.  Some of the data can be classified as factual, i.e., we 
can examine it with our own senses in the present time.  Other data, that which someone tells us, or data 
which we believe we know, we consider inferential. (Most of us would not pack a parka and snow boots 
for a vacation trip to New York City in July).  Even though second hand data appears to be true to fact, 
we must remember that it must be judged on the assumption and inferential scale.  If you do not know 
the essence of this scale, ask your teacher to put an example on the board. 
 
Once we gather all available data, we evaluate it and draw our conclusions.  Our first data may be 
ambiguous.  It may support several different conclusions, which can only be narrowed down with 
additional data. No matter the source of our data, the scientific approach dictates that we gather 
additional data to confirm or modify our first conclusions. 
 
Example: 
Over the weekend, you have just moved into a development that has an owner’s association.  You pay 
dues, and they mow your lawn, shovel your walks (of snow), trim your trees, etc.   
 
On Monday, you open your front door, and there rests the morning newspaper.  The physical presence of 
the paper we would call factual data.  Could it be the previous owner had not cancelled his subscription?  
No.  The house was empty for a month.  If this belonged to the previous owner, there would be a stack of 
newspapers.  Probably a mistake.   
 
On Tuesday and Wednesday, another morning paper appeared.  On Thursday you decide that this is no 
mistake, but probably another ‘free’ service from the owner’s association.   
 
On Friday, the morning paper greets you at the door, only today it has a note attached. 
 

Welcome to the neighborhood 
We thought that you would like 
the daily morning newspaper. 
We have delivered it to you 

this week for free. 
Joan and Chuck’s News Service 

 
If you would like to continue receiving 

the morning newspaper for $7.50 per week, 
call 555 1255 

 
Now you have new data.  Since it consists of a note, we will still consider this data as inferential.  This 
data explains the reason you received the newspaper, and the note instructs you how to subscribe.  There 
is also a strong inference in this note.  What is it? 
Although the note does not say so, I believe it strongly infers that if you don’t come up with the $7.50 
per week, you will no longer find the paper at your door. 
 
The last data, the note, did not negate the original data (the paper at the door).  It simply negated your 
earlier conclusion that this was a freebie.  The system works. 
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