d Communication

Seventh Grade
Standard K-12 Schedule

This document contains single copies of all thesgnibed material for the
standard schedule for the above grade. It aldodes the seventh grade page
from Appendix C of CEAC. This page lists the vasgages that should be
printed for this grade, and the suggested quastitieach.

Where multiple copies of certain pages are requhieg may be copied from the
pages in this booklet, or they may be printed oaunfthe files in CEAC on your
CD. We believe that this pre-printing of all thaterial for this grade in this
booklet will save the teacher time. Remember,aserial should not be
considered a script, but we encourage you to pag$hin your own words.

The posters printed on heavy stock are best prutitedtly from the appropriate
file in CEAC on your CD



Seventh Grade

Print out single copies of the following pages:

06-01, 06-02, 06-03, 06-04, 08-02, 08-03, 08-040HB08-06*, 08-07*, 10-01,
10-03, 12-02, 12-03 and 12-04.

*You should print several copies of these two paglse number of each depends
on how you set up your class.

Print out sufficient copies of the following pages$or the entire class:
06-05, 10-02.

Print out single copies of the following pages omear stock or equivalent:
08-01, 10-04, 12-01.

We all make maps. We make maps of people plackthargs. Every time we
give an instruction, we make a map. For maps v laay usefulness, they must
reflect the territory they describe. Pages 0641 @6-02 will provide you with a
little background. Present the information on Pa@§®4 to your class. Hand out
Page 06-05, and plan to discuss it in class aeadiate. Page 06-03 deals with
useless maps and should be addressed a month @afteryou have handed out
Page 06-05. Students living on the eastern cddledJnited States probably
have some familiarity of eastern cities. If yoe &aching in another geographic
location, substitute local cities in the exercig®ior to doing the exercise, ask
your students just what they remember about usahfes.

Chapter 8 deals with perspective. Start by poiBi@1 for your class to see and
tell them to try to figure it out. Read 08-02, 08; and 08-04 (done in first grade)
for background. Do perception exercise 2 on P&y@3 This requires you to
print out a few copies of 08-06 and 08-07. Tratange your groups so the
students in the group all see the graphic in theesdirection. If the students
accept that they can see the same thing differeethgnding on their viewing
points we have achieved one small step.

Chapter 10 deals with the concept of time-bindifrgges 10-01 and 10-02
provide background material on time-binding. Yoigim wish to distribute 10-

02. The exercise on pages 10-03 and 10-04 drimee lihe need to depend on
those who came before us. You might ask your stisder some other dangerous
situations we avoid because our ancestors maydiaddinding out.

Post Page 12-01 for about a week prior to readi@4lto your class. Pages 12-
02 and 12-03 are repeated for your backgroundnmdtion on personal labels.



MAP MAKING
Classroom Maps

Map making, in the context of General Semantics, is far more than puttingiadswn
a page. It becomes one of the pillars of sanity. We will explain as we go on.

Most schools have “maps” of their floor plan located on the hall walls for the
convenience of the students and visitors. By second grade the teacher can discapsatite m
its features. Then the teacher can ask his/her students what would happen if someaneata
night and changed the names of the teachers on the map. Could a visitor use it to fifid a spec
teacher? At least some of the children may say the map has become useless arHearly
opportunity that they can hear that for a map to be useful, it must reflect tteryeni
common adult response to this is “It goes without saying”. So we do not say it, foersaveft
ignore the obvious. From now on, when we work with maps, we encourage teachers to
emphasize that the map must reflect the territory to be valid. Explain thég case the
territory consists of the classrooms, hallways and the teachers’ names.

Next, the teacher can ask the class to tell her/him how to get to Ms Soandso’s room
When they verbalize it, or better still, write it down, explain that this too iam mMnd just like
the diagram map of the classrooms, their verbal map must reflect the yefittavill be of use
to anyone.
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VERBAL MAP MAKING

Geographic map reading and mapping are taught in the first four gradesyo$chaols. The
only change necessary would be to continually emphasize that the map mustheficicture
of the territory. In addition, students can learn that we can construct vensl Dndls like the
following examples would fit in to an English program.

1. Imagine that you have just been transported magically to some remoteaia@d be next

door or the moon. | want you to write, on one page, instructions on how we can join you.
Remember this is a map and a structurally sound map must have the ability tofteatd ase

place to another. (Pass the finished papers around and let students comment on how effective
the maps are.)

2. | want you to write a one page a description starting with, “This is how I. cbuld be
brush my teeth, take out the trash, walk my dog, etc. Remember, this also constiaes a m
and if your map is effective, someone else could use it to do the same thing. Oncéthe wo
is completed, pass the papers around and find out if your classmates believedilihey c
follow the instructions, or understand how the writer did what he did.

3. I want you to create a one page description of someone. It can be atelagsreatertainer,
or some other famous person. You can’t use a fact that in itself identifies the inlisichieas
“he is president of the US”. Ask students to read some of their “maps” and sepdfgba can
be identified.

After lesson 3, discuss the following information with your class. Remindsgodents
that when we give instructions, describe an object, situation, or person we arg enaiap.
Our maps should be checked to see if they really reflect the territory.y id¢heot, then our
maps will lead us astray. Eventually, we need to start dwelling upon corrdwintaps we
have made of the world outside of our skins and of the people around us. Ultimately, the maps
we make of people can create problems if they are not accurate.

Further, we make maps of ourselves. The maps we make of ourselves deterrome, to s
extent, our sanity. Have you ever said, “Some people live in a world of their own, tand tha
world is not real?” Their maps of themselves are corrupted. That is, their mapsrelftecbt
the territory, in this case, the real “them.” “Have you checked your mapucssiblately?”
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Useless Maps

The following exercise will demonstrate some characteristics of assselap. Hopefully your
students know enough U.S. geography to pick up the fact that this map does not reflect the
territory.

On the blackboard print the name Boston, Massachusetts at the top, and print Miami, Florida
below it and near the bottom of the board. Now draw an irregular line connectingtbidies

and call it Route 1-95. You might remind the students that this is not really R@bidix only

a line on a map.

Now start writing in cities along the route, in the following order, startirigeatop:
Philadelphia PA

Trenton NJ

New York City

Atlanta GA

Washington DC

Providence RI

Now ask the students if they see anything amiss with this map. Hopefully yagetal chorus
of answers telling you that you have the cities wrong. Point out that the studectsract, the
map does not reflect the territory.

Now, next to one of the cities, scribble in some information, and ask for comments. If one
cannot read the information, what good is it? We need clarity.

Ask, “If I went out on the parking lot and redrew this map in large scale, putigeinithe

correct order and had you start where | marked Boston, and told you to follow Route h&5 to t
end, where would you be?” You might get the answer “Miami” or “The parking lot.” The
second answer is correct. This was only a map and not the territory.

Let me give you another example. Someone gives you a map for secret busiac tr&shat
real value can we attribute this map? (The value of the paper on which it is dravat)wawuld
make it valuable? (Use it to find the treasure.) Again the map is not the yerfiteg map can
lead you through the territory to the treasure.
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Teachers Notes
Characteristics Of A Useable Map

Prior to handing out the sheet titled “Characteristics of a useable map”, reeiésliowing
information with your class. If you can, encourage your class to enter intodésenssion
about this topic.

Suggest to your students that if they were to photograph our town/city from desatadli

layout of the streets and buildings, and their relationship to one another repressmtgtuee

of the territory. If we produce a usable map from this photograph, the map musttheflec
territory. In doing so, we allow users of the map to proceed from one place to anothar, wit
high degree of certainty. This attribute we call prediction value.

Useable maps must have clarity, and be geared for the audience that will usétherntans
traveling in Europe prefer maps in English rather than in French, Italian, orEatiegean
languages for obvious reasons.

When the map and territory seem to disagree, we should conclude the map mayoenr miép
shows you standing on a hill while in actuality you find yourself wading thrangdiligator
infested swamp, you will undoubtedly accept that the map is not the territory.

A map shows only a small representation of the territory, and therefore calhhbal’. When
we prepare verbal maps, we must do it with a language filled with opportunities for
misunderstanding. We can minimize the problems with verbal maps (directionskimg ma
them as clear and concise as possible. When we provide verbal maps we shoulttoefrai
introducing extraneous verbiage.

“We make maps of places, things, people, and ourselves. | am handing out a sheet for you to
keep in your notebook, or hang on the mirror in your bedroom. Make sure that the maps you
make of places, things, people, and yourself fit the criteria of Characten$th Useable Map.”
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A good map reflects the territory structure.

A good map has clarity.

A good map has prediction value.

A good map is geared for the intended audience.

And we acknowledge:
The map is not the territory.
A map cannot tell ‘it all.’
A map shows only one view of the territory.
Verbal maps are subject to the limitations of language.

When we decide to make a map we should first:
Decide why we’re making the map and for whom.
Decide if it will it be used once and discarded or will it be used by many people?

The map should include:
Relative information for the user.
If necessary, an easy-to-use key.
Sufficient information for the user to make use of the map.
Good structure.

What might well be omitted from the map to make it more useful?
Maps, particularly verbal ones, should remain aarcand concise as
possible. The structure of the map should notldsewred with
commentary not pertinent to the specific instruttoo map

Conclusion: Make sure your maps or instructionstam all the information
needed by your audience, but do not include extamer confusing information.
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Teachers background reading

Perhaps you have had an experience similar to the following. You have diligently
prepared a presentation for a meeting. Your believe your data, graphically displayed,
to be incontrovertible. Your conclusions faithfully follow the data. And then you make
your presentation.

Instead of a round of applause, you get questions that seemingly do not relate to the
topic at hand. Then your conclusions are challenged with almost absurd (to you) logic.
As your frustration grows you start to wonder, “What were they looking at? Didn’t they
see the data | put up on the easel?” No, they did not see the same data as you did.
How could that happen?

Let me give you another example. You and a coworker are late going to lunch. When
you get to the dessert end of the lunch counter, one piece of pumpkin pie rests by itself
away from the others. Your friend, who likes pumpkin pie, suggests that you flip a coin
for the one remaining piece, but you demur and decide to have the blueberry pie. The
decision was easy to make. You both observed the same object, but you saw two
different pies. Your friend saw a pie that promised to be flavorful and pleasing to the
pallet. You saw an ill tasting, odd colored product with an annoying texture. You both
created your own “pie” from past experience, your mental database.

Your coworkers in the meeting created their own reality from your data by processing it
together with their own mental databases. They were not looking at the “same”
material that you looked at when you put your presentation together. They were each
looking at their own pieces of “pumpkin pie.”

Two people cannot view the same object in exactly the same way. For one thing our
eyes of necessity are in a different place than the other viewer. Even when you look at
something through a microscope, the sample has aged microscopically from one
observation to the next. For many occasions these differences affect the outcome
imperceptibly. The differences are still there, but they are small enough to be ignored.
It's only when the listener cannot see your point of view when you know you made a
cogent presentation, and the audience ends up somewhere other than where you
believe they should, that it becomes frustrating. At this point, it behooves one to try to
get a view of the listener’s database, and try to restate one’s own data in a way that
relates to the listener’s view of the world. Also allow for different physical, mental, and
ethnic potentials, etc. Don’t assume that everyone sees or likes “red”, or anything
else, the way you do.

To put it more simply, don’t bake a pumpkin pie for someone who detests pumpkin pie
and expect undying gratitude. Your expectations will not be met and you will have to
deal with the disappointment.

The fact that you like pumpkin pie, or things colored “red,” does not count. The
listeners’ data determines their response. Can you somehow glimpse the other
person’s data base before you turn on the oven? Can you learn of your audience’s
prejudices, fears, ethnic mores, etc? Even if your audience consists of one individual,
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or of hundreds, look for differences between their concept of the “world out there” and
yours. Do you utilize the same vernacular as your audience? Do you utilize the same
colloquial expressions? How can you make yourself more aware of your audience
prior to beginning to speak to them? Can you avoid sounding condescending?

In the end, what you say and who you are, carries little weight. Your success resides in
the perception(s) formed by the audience. In these lessons about perception, we want
the students to begin to understand that we all perceive differently, and to make
allowances for those differences. Further, we often perceive what we expect to see or
hear rather that what exists ‘out there.” One of the lessons directly addresses that
potential source of confusion.
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This exercise will demonstrate that as much as we think we see, we dohalke&he fact we
don’t see everything the same way sometimes results in arguments.

Material
One large apple with a relatively narrow vertical slice cut on one side.

Presentation

Stand in front of the class and ask one student to stand behind you. Ask that student to remain
silent until you specifically ask him/her to speak. Hold the apple up with the rem@me=d sl

facing you. Make sure the student behind you has seen the slice.

Ask the class “What do we call this?” Then ask them to take turns describing ite Rota
slightly, but avoid letting the class see the sliced portion. When the classdinighéts
description, ask the student behind you to present his/her description.

Show the rest of the class the sliced area. Start asking questions about ndhgsttrgption and
the lone student’s description did not match. Who was ‘right’? Who was ‘wrong’? DBid the
report what they saw? Why is it important when people disagree to check outshadae
carefully?

How should we check out the facts? Perform a closer examination of the object. €ouorpar
viewing point with another person’s. Ask some questions of the other observer. Do they have
more history than you do with similar objects? Etc.

About two weeks later perform the same exercise, but do not remove the slice. udentsst
may insist you are hiding something, that there is a slice, etc. It should be ampptot a

few laughs. However, remind them that even though they expected to see a slice ihdigenot
to exist. Just because something happens once, does not mean that it willielcappan
again.
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Perception Exercise 2
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MISSING PAINTING
NEW-MOON NUMBER 1

“HEAD OF A MAN”
by Deauveaux
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MISSING PAINTING
NEW-MOON NUMBER 2

“HEAD OF A MAN”
by Deauveaux
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Teacher’s Notes

The concept of time-binding, described on the next page, demonstrates the link we hawe with t
past and the link we make to the future. Observing this, the student will see that sundiva
growth in one’s present life depends upon understanding and utilizing information produced by
previous generations.

The lesson plan includes six posters and commentaries, plus the description of thehepic. T
concept itself should not pose much difficulty as far as intellectually understandirfte

posters and commentaries are designed to have the student look at differeatcdspeet
binding and internalize them,

The initial description of time-binding can either be read to the students, eatliet may put

it in his/her own words. Once the teacher has determined that the class ped tirasoncept,

the “Picking Mushrooms” poster and commentary can be introduced. The teacher cak also a
the class to describe other potentially fatal actions they avoid becausedhege-binders.
(Crossing heavy traffic against the light, skating on thin ice, putting on a capenapidg off
buildings like Superman, etc.) For each description ask “How do you know?”

“The Sinking Feeling” is designed to be handed out for homework and briefly did¢hsse
following day. We hope that some students will make use of the Vasa website. hSiNesa
and Sweden’s conquests in Europe are rarely taught in high school history, thseaxenc
expand the student’s view of the past.

“Time Binding Mechanics” and its accompanying poster reinforce theds you, the teacher,
spend your days trying to instill.

If you were to ask your class “Who invented the airplane?” you probably would réceive
answer “The Wright Brothers.” “The Sky’s The Limit” illustratesttttee Wright Brothers were
simply time-binders on a lengthy continuum still proceeding at a dizzyog foday. Copy
this commentary and hand it out for homework.

The need to pay attention to “Your Own Mistakes” and grow from them by evaluagimgand
making changes, needs to be emphasized throughout our lives.

“Sometimes it's a challenge” pokes fun at a simple fact of life; no nfatterhard we work,
some things will always exist that we cannot fully understand or explain.
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We humans have the ability to arbitrarily group things into categories oeslaased on some
unique characteristic they all possess. Thus, a clock, credit card and spesigti all fit into
a category of things that have numbers on their face. Author and scientigtditzybski
used this ability to group most living things into three such categories: ,@dansals and
humans.

In general, plants possess the ability to capture the energy of the sun, and cowiliine it
elements in the air and soil to produce food for themselves. Korzybski called titystabil
combine energy with other elements, ‘energy binding’, and called the plantsydnedgrs.’

Animals, on the other hand can move about from place to place. They are not rooted in one spot
like plants but move from one space in their world to another. The animals can thie way ti
together one point in space with another point, and Korzybski gave them the label ®f ‘spac
binders”.

While you and | can move about in the space around us, and can even synthesize vitamin D
from sunshine on our skin, we possess a unique property that totally differentiates tisefr
other two classes: we can bind time. We can ponder in our minds the thoughts of Edison,
Shakespeare, Plato, and other long departed human sources of information. We @am write
own thoughts, or electronically record them for future generations. For therarzybski
called us ‘time-binders’. We are not limited to today, or what we can see felvass

For an energy-binding plant to survive, it must remain in contact with the sourcerwrigy.e

For a space-binding animal like a lion in the jungle to survive, it must move from oee@lac
another. Likewise, if we time-binders are to survive, we must constantly tetiiveorporate

the wisdom of the past into our daily lives. We cannot personally experience eestiffic

number of events to provide us with the knowledge necessary for safe guidance tifeough li
Think about all you have learned thus far about this world, and then think about all you have yet
to learn.

You, the student, are not limited to what you can see and hear today in your immediéte vi

but you can read what the Pharaohs wrote, or look at your television and see what is\gappeni
locally, or half way around the world. You have the ability to “freeze” and “urgfegmr
experiences with language. You have the opportunity to utilize the minds and nervous syste
of other humans. Further, those minds can be hundreds of miles or hundreds of years away
from you. You do not have to rely upon natural instincts for your survival, as do other animals.
You are unique as a human and as an individual. For all these reasons, you can be called a
TIME-BINDER. Make use of this talent, this gift, and utilize it to become fattfe time-

binder.
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Picking Mushrooms

Now that we have time-binding described to us, can anyone tell me how picking mushrooms
would have a relationship to time-binding? Have any of you ever picked mushrooms1 Do y
know that some mushrooms can Kkill you if you eat them? How would you know which ones
were poisonous? You could take an expert with you when you went to pick them, or you could
get a chart showing which ones had the power to kill you. What would happen if you were
wrong?

| have a little poster here that | will hang up on the wall. Two of the three ammskipictured
are poisonous and one is not poisonous. | don’t know which two mushrooms are lethal, so |
don’t think I will pick any of them.

If you have a small class, you can pass the poster around prior to hanging it up, and ask for
comments.
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Can you tell which ones are poisonous?

Become an active time-binder—/earn from
the experiences and mistakes of your
ancestors.

Remember, the difference between
poisonous and edible was discovered when

someone died.

YOU need not die to ‘gain’ experience!
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Are You YOU examples
(Read to your class)
Dr. Howard Hendricks

Dr. Howard Hendricks, former chaplain of the Dallas Cowboys, tells this albanyt
himself.

Many years ago, while he attended grade school in Philadelphia, Howardedaaner
reputation as a problem student. He talked too much, he would not stay seated, he did not do his
work, etc. His fifth grade teacher justifiably could have failed him, but thattnileare would
be a chance that she might get him back for another year. So he passed.

Next fall, when he met his new teacher, she looked at him and said, “Howard Hendricks,
| have heard so much about you.” With that, Howard felt a knot in his stomach and thought,
“Here we go again.” However, Miss Wilson continued, “I don’t believe a word’oMtss
Wilson assigned small tasks to Howard, and he responded by doing anything she asked. He
worked hard, stayed in his seat, didn’t talk out of turn—he no longer fit his past reputation. In
fact, he would see his last year’s teacher standing outside of his pressrdana peering in at
him, and obviously wondering what had taken place.

What do you think Miss Wilson had heard about Howard?

How do you think the other teachers phrased their “descriptions”™?
(Probably with the IS of projection, i.e., Howard IS bad, IS a trouble makezySek.)

How might the teachers more properly described Howard?
(They should not have used IS. Rather, they could have said things like “Howard famtsato r
in his seat when he should.” “Howard sometimes talks when he should be listening.” “Howard
does not always do his work,” etc.

Let's look at “Howard does not always do his work”. Does that mean Howard is lazy?
Or can we identify another reason for not doing his work. “Howard does not always do his
work” classifies as factual, because the teacher making the statement has oldssrved t
behavior. The leap to “Howard is lazy” cannot be accepted.

What labels did Howard accept as descriptions of himself.

What did Miss Wilson do to those labels?
(She chose to disregard the labels and encouraged Howard to do the same. )

Did it work? It seems so. Remember Howard Hendricks is now called Doctor Howard
Hendricks.
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