lIon and Communication

Sixth Grade
Standard K-12 Schedule

This booklet contains single copies of all the prescribed material for the
standard schedule for the above grade. It also includes the sixth grade
page from Appendix C of CEAC. This page lists the various pages that
should be printed for this grade, and the suggested quantities of each.

Where multiple copies of certain pages are required they may be copied
from the pages in this booklet, or they may be printed out from the files
in CEAC on your CD. We believe that this pre-printing of all the material
for this grade in this booklet will save the teacher time.

The posters printed on heavy stock are best printed directly from the
appropriate file in CEAC on your CD or web site.

It is recommended that the teacher review our web site, www.k-12-
communication.com prior to teaching. One should also review the prior
years material plus Appendices A and B. Time permitting; we suggest
that teachers read through the entire curriculum.

If you encounter any problems, or have any suggestions, please us the
“contact us” page on our web site. Thank you.



Sixth Grade

Print out single copies of the following pages:
05-01, 05-02, 05-04, 05-05, 12-02, 12-03, 13-0201616-03 and 14-07

Print out sufficient copies of the following page$or the entire class:
05-03, 12-07, 13-03, 13-04, 13-05, 13-06, 14-0@, H6+03.

Print out single copies of the following pages orower stock or equivalent:
10-13, 12-01, 13-01, 14-02

Pages 05-01 and 05-02 provide you with backgrouaténal for the other
chapter five exercises. Hand out page 05-03 meaend of the school year and
discuss it after your students have had a chaneatbit. Prior to reading the
story on 05-04 and 05-05 to your class remind thbout inferences,
assumptions and factual statements. Draw a rifjagcale on the board.
Attempt to get a discussion going on this subjewtessituations like this
develop all the time, and people get upset or @gur

Hang up graphic 12-01 and only suggest your stgdenk at it. Chapter 12
covers labels people place on others and themsdiegsiently to one’s
detriment. The lessons will be spread over seyesals. Pages 12-02 and 12-
03 provide some background for the teacher. Afterposter has been up for a
few days, pass out 12-07. Ask your students td rte¢hen ask if anyone has
been accused of being a chicken. Ask why. Asktwiey did about it.

Print out 13-01 and post it several days priorggibning this section. Read
13-02. The exercises on 13-03 and 13-04 can beletaa in class, or copies
made and assigned as homework on different dagss éut 13-05 and explain
that the students might find this challenging. i@emheir examples. At a later
date hand out page 13-06. Again, get a discussated. This material will be
revisited in more depth in ninth grade. Expldattimproperly using the verb
‘to be’ frequently leads to hurt feelings and argums. Post 14-02 as a
reminder.

Chapter 14 addresses a common problem—dealing witmstakes. Post 10-
13 several days prior to beginning this exercissadRthe teacher’s notes on
page 14-07 and hand out 14-06. Follow up withsawksion.

Chapter 16 deals with the scientific approach,iamatroduced on 16-01. You
can present the information to the class as a ignior make copies and hand
them out.



Assumptions

Based on our past experience we sometassamethat something did or will
happen. When you push the light switch on the wall,agaumethe lights will go on. Your
past experience has shown that this happens most of the time, although sometimas when t
power failed, it did not happen. Your past experience tells you that your assumptibie that
lights will go on the next time your throw the switch is very likelyseto factual, as long as
there are not unexpected factors. (Power failure, burned out bulb, unpaid bill, etcll) It wi
not become factual until the moment the light goes on and you observe it.

When someone offers you a chair to sit on, do you test it first? Probably not. You
assumethe chair will hold you. But what if the chair has a poorly repaired broken legl? Y
might notassumeit would support you. You might test it first. After testing, you might
assumeit will hold you, but you still sit down carefully. Yoassumptionnow apparently
may only register as a “maybe”.

Inferences

When we believe an incident did or will occur because of something that was said,
written, or otherwise communicated, but the incident was not specificallsilskrtove can
makeinferencesabout that incidentA highway sign that says “Speed limit 25 MPH” does
not say what will happen if you exceed the speed limit. However, it would be safierto
that if we travel at 50 MPH as we pass that sign, we might get a spaekiegig On the
other hand, if, while speeding, we suddenly see red and blue lights immediately behind us,
we canassumethat it is very likely we shall receive a speeding ticket.

An Inference and Assumption Reliability Scale

Let us make a scale to help us testamsumptionsandinferences The more likely
theinference or assumptionwill approach the level of factual, the further we can place it to
the right of the scale. The more unlikely thierence or assumptionwill be factual, the
further to the left we place our mark. The right side of the scale, close to féutulalft side
of the scale, false to fact.

Maybe yes
More unlikely Maybe no More likely
[ (factupl)
-3 -2 -1 0 1 2 3
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As you face the endless process called life, you will discover an endlesg suppl
inferences and assumptions. When you recognize them, try to determine whé&dhgy
on the Inference and assumption scale.

For example, previously, you probably read a story about Mr. Lopez going to
Washington. We were told that Mr. Lopez took a cab to the Justice Department. From the
story we couldnfer that Mr. Lopez was going to enter the Justice Department. However, if
we knew Mr. Lopez routinely went to the Justice Department in a cab, and routimelynwe
we couldassumethat it was very likely that Mr. Lopez would go into the Justice Department
this time. Do you see the difference? In the first case, we only had aestasdout Mr.

Lopez, and we made thwaference In the second case, we had past experience, so we could
make amssumption. Most of the time, when we infer or assume consciously, this
distinction holds true.

Remember, before we can really call something a fact, it must bekbjfwithin a
certain point of time, and within the limits of our exploration process. This said, itlwoul
appear that there are very few ‘facts’ available to us, thus inferandegassumptions will
face us continually.

Life’s like that

Frequently we are told not to make assumptions or inferences. If we didenot, lif
would stop. We assume the kitchen lights will work, the chair will hold us, cargeplos
red, the food we eat is safe, etc. However, we should remember taasuvae and realize
someassumptionsare far more likely than others to be factual. The same holds true for
inferences. We should be aware of them, and realize some are closer to factual than others.

05-02-01




Inferences and assumptions in the market place

When you enter the produce department of a super market, you might see a sign that
says “Organically-grown tomatoes.” You mighter that the tomatoes will taste better or
provide a healthier diet; arabsumethat indeed they were organically grown. When you
pass the hair care aisle, you may see a sign reading “Non-allergenjposhanfou might
infer that this particular shampoo would not cause certain allergic reactions.

Now if you discovered that there are certain requirements that have to bdonegbe
food could be called “organically grown”, would that increase or decrease yeupfev
confidence of youassumptior? Where might you put it on the inference and assumption
reliability scale? Or if you discovered that no standard exists for the'nemrallergenic”,
and a manufacturer could freely apply this term to any shampoo, would it changegreer de
of confidence in youinferenceregarding that particular shampoo? Would you move your
position on the reliability scale.

If you simply took an inference without checking it out, we would consider that an
uncritical inference. Uncritical inferences that find themselves at the left end of the
inference/assumption scale, become the source of errors, biases, pregidices

Critical inferences remain the product of fact finding, careful observation, verifiable
research, etc. Critical inferences provide the platform from which we can lawttictve
activity.

Maybe yes
More unlikely Maybe no More likely
[ (factull)
-3 -2 -1 0 1 2 3
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“The facts ma’am, just the facts”

Read the following little story to the class, tresk the questions at the end.
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When the stranger asked Sgt. Factual if his doddvoite, what had he done?
(Wait for student answersje assumed the dog was Sgt. Factual's.

+$

# $

When Sgt. Factual told the man that his dog didoitet was he factual?
Unfortunately not! Perhaps his dog had neveribigeyone, and Sgt. Factual
assumedit would not bite anyone in the future. Where Woyou place such
an assumption on the scale?

When Sgt. Factual said, “I left my dog at home'Was making dactual
statement. From that statement, we migfer that his dog was still at home.
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If Sgt. Factual had paid more attention to thengfes, he might have
realized that the stranger was making an assum@rahtold the stranger
immediately that the dog was not his.
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WHEN YOU SPEAK.

AVOID PUTTING YOUR FOOT

OR
“ e

IN YOUR MOUTH!

When you are relatively sure of something, start
expressing your view with a qualifier such as:

In my opinion...

It appears to me...

To the best of my knowledge...

As far as [ know...

From the data I have seen, I believe...

Using these qualifiers actually helps prevent ar-
guments, stimulates discussion, and sometimes

makes people believe you are smarter than you
are. Try it!

14-02-01




Are You YOU?
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Are you YOU, or are you your labels?

“You're Chicken”

SO, what is wrong with being a “chicken”?
Have you ever seen fighting roosters?
These birds are tough. They fight to the death.

When someone says, “I dare you!” to do somethinggdeous, sometime, just
to prove you are not chicken, you take the dare,yau might just end up like
the losing rooster---DEAD!

We tend to tredtDon’t be a Chicken'very emotionally. Does this label make
you less of a person than the ‘mouth’ that saysMig/be you just have better
sense. And maybe the ‘mouth’ is tamticken,” too unsure of himself to admit
you might just be right to say, “No way!” Maybe fears that you or his
‘friends’ might pin some unflattering label on hihke “you’re stupid.”

Hey...
It's just a label. CHICKEN IS NOT YOU!
And “stupid’ isn’t him,

LIVE! Avoid the labels.
Go on just being OU.

And let others go on being themselves.
It makes life nicer all the way around.

12-07-01
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Teachers intro to E-Prime

The “IS” warning poster introduces students to the potential dangers of the verly “tddbe.
only can this little miscreant create misinformation, but also diminishekisgeand writing
skills.

Actually, the verb ‘to be’ has at four basic uses in English. We can label thuesesf(1)
auxiliary or linking verb, (2) existence, (3) identity, and (4) predication. eJanedication
describes adding properties and implies projection, for simplicity we alilhamber 4 the is
of projection. Numbers (1) and (2) have such common use that they pose few problems.
Numbers (3) and (4) can create major obstacles to sound evaluating and comomunicat

Dr. David Bourland, a strong proponent of writing without the use of the verb “to be,” called
this style “E-Prime.” Most school districts currently introduce a fofia-&rime in middle

or high school by having students write some assignments without the use of the verb ‘to be
Primarily these exercises demonstrate to the students the posititeot#minating the

verb “to be” and writing in the active rather than passive voice. You can find more about E
Prime onwww.time-binding.org.

We have included two basic lesson plans and scheduled thefhdiod 8" grades. The's
grade unit introduces the use and misuse of “is.” By thgréde, students have been
subjected to all aspects of “is.” We want them to recognize the potentiadjelg@getrated
upon them and those around them by “is.” As you read all the material in this chegpter
believe you will recognize the source of many arguments, misunderstandings,ligiedeoe|
attitudes. With this understanding, possibly the students will be less likelyize thiese
constructions, and find themselves in the position of not taking the words of others too
seriously.

The 9" grade unit provides the students a fuller understanding of the ‘is’ of identithend t
‘is’ of projection. The & grade lesson plan will touch upon uses (1) and (2) but will go into
more depth on uses (3) and (4).

13-02-02
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(this includes was, were, am, and been)

1. “IS” may be used as a HELPER or AUXILIARY word for a VERB. In
this case, “IS” must have a VERB for a partner.

Examples: (note that the partner verb is underlined )

It is raining
Jack was sleeping soundly.
| am going to school.

Write your own examples using the words is, was, were, am,
been, or be. Underline the partner verb.

13-03-01

15



Uses of “IS” and the verb “be”.
(this includes was, were, am, and been)

2. “1S” may be used to show Existence. We often use it ast as
a shortcut for the word EXISTS.

Examples: (note that where the subject “is” onsex is underlined.)
The principal is in his office
My homework was in my locker
It should have been in my classraom

Write you own examples using the wordswas, were, am, been or
be. Under line the word that tells us where the sulgecits.

13-04-01 16




O 1
The word “IS” and it’s relatives, were, am, are, been, etc. can reduce thevefiess and
sometimes the truthfulness of our speaking and writing. In this instance leurditble
maker identifies one entity with another, usually a specific person or objac larger

generality. In reality, these two entities cannot equal one another—but vkeaspgbaugh
they can. Here are some examples.

Marisha is an athlete. This tells us very little about Marisha. If wedsms
professional basketball players as athletes, does Marisha equal them?

More informant statements without is.

Marisha excels in athletics.
Marisha has considerable athletic ability.

Example 2.
Juan is a soccer player.
More informant statements without is.

Juan plays soccer.
Juan plays soccer competently.
Juan plays soccer for the national team.

Example 3.
Lahoya and Rachel are honors students.
More Informant statements without is.

Lahoya and Rachel regularly make the honor roll.
Lahoya and Rachel received academic honors.

You probably use “IS” the way shown above and do not even think of it. Try not using the
word is when you put someone into a category. Tell something about the person or thing,
which makes a truer or stronger statement. On the lines below write an exdimpie you
might make a statement using is in the manner above, and how it you might shgut wie
use of the verb “to be.” Bring this back to class for discussion

The way | say it using is.

The stronger, truer way | might say it.

17
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Liar! Liar! Pants on fire! Did you ever say that when you were yourngerake a point?
Well, prepare to say it again about the use of the verb “to be” as we use it in thepkeexam
Actually, a more descriptive name for using “is” in this manner we calll$h©F
PROJECTION.” We create an idea in our mind, and then project it out onto a person or
thing as a factual statement. We arbitrarily attribute attributes fato speak truthfully. A
more formal term, the is of predication, can be assigned to this form of the verbstodse’

in this form the verb assigns properties to an object or person.

Look at this example.
You say, “Willa is stupid”

Really? Who decided that? What does this statement really say? Stupsd equal
Willa today, yesterday and tomorrow. Look at a more truthful way of expgegsur
thoughts.

“Willa acts stupidly at times.”
“Willa did a stupid thing today.”

Or let’s try another example.
“Pasquale is fat.”

What is fat? Can you quantitatively measure it? Or does it mean Pasasiale
bones or muscle, just the substance called fat. And then again, who decided just what
Pasquale was? We try to be polite by changing “fat” to “obese”, but stilhass.

“Pasquale has a weight problem.”
“Pasquale weighs over 250 pounds.”
“Pasquale has a tendency toward obesity.”

Or,
“Martians are lazy.”

How did you arrive at this judgement? Have you seen all Martians? Howduoany
you know? Do you make statements like this about other groups? Try modifying your
statements.

“The Martians | know avoid work.”
“I have rarely seen a Martian do anything quickly.”

How often do you create something in your mind and speak as though you were making a
factual statement? Listen to your friends. Listen to adults, includingpgsants. Do they
make these types of statements? You need not try to correct them, just understaad what h
occurred. Be kind to your friends, to places, and to things. Don’t project your opinions onto
them as fact. And when you are tempted to “IS” them, don't.

13-06-02
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Whoops!
Mistakes Happen

As much as we might hate to admit it, mistakes do happen. When they do, we have the
choice of many ways to respond.

When we discover a mistake we have made, one nearly universal feeling teatugmm us

we call anger. Even if we found the mistake ourselves. Suppose you have just spent an hour
completing a poster for a class project, and step back and see that you haviethmspef

the main words. Or suppose you bought lumber for a project and now need to install the last
piece with the one piece of remaining lumber, and you cut that piece too short. Or you
struggle to carry something bulky to your room and knock your mother’s favoriteovimse t

floor and it breaks. Rarely would the first words out of your mouth sound like, “Ah shucks!”

Worse still, from your perspective, would be to make a mistake in something you evrote
said, or did, and have someone else point it out to you. Again anger arises, and then
embarrassment. At this point you have several ways to respond.

Frequently when people find themselves in this position, rather than acknowlduging t
mistake, they make excuses, or place blame, or rationalize. We end up with a very
uncomfortable situation, and the person behaving like this loses his/her credBiliin the
case with the vase, we might hope that mom does not notice its absence. Then, when
discovered, one might try to blame it on the cat, if one has the good fortune to own such a
scapegoat.

So how should we respond when someone points out where we erred? First, acknowledge to
ourselveghat we indeed have made a mistake. Then respond with factual statements such
as:

“Darn, | hate it when | do that!

“| feel embarrassed. Let me correct that.”

“Don’t you hate it when that happens?”

“Thanks for pointing that out. | will have to fix it. | really get angnghamyself
when | do something like that.”

“I guess | got my ‘facts’ from the wrong source. | feel a little felofi

Learning to accept constructive criticism freely with responses likertee above eliminates
the fear of making mistakes, and pretending that somehow one must approach perfection.
We need to learn how to handle the aftermath of our inevitable mistakes.

Perhaps you might share this article with your parents and discuss thebestf\wandling
the mistakes you might make. It would also be a good time to apologize to mom for the
vase.

14-06-01
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Teacher’s notes

Print out graphic 10-13 on heavy stock and post it for several days prior to addressing thi
topic. Call your students’ attention to the graphic, but make no immediate comments.

Previously, your students were asked what they did about mistakes, parti¢ukreiywere

on a test or on homework, which had been handed back to them. Did they just put their tests
and homework in their desk or notebook and forget about it? It was pointed out that they
should look at these mistakes to determine why they made them and to try to avoid them in
the future.

None of us particularly cares for criticism, and not all criticism passesonstructive test.
However, if we learn to respond appropriately to other people when they identify our
shortcomings, we may benefit from the criticism and not necessarily feetldmendlessly
defend our position.

When you deem it appropriate, ask your students if they ever make mistakersyofft
receive their comments, hand ddisteaks Happempage 14-06 to be taken home and read.
Encourage your students to discuss this with their parents. In a few days,desse a
discussion about accepting criticism. Ask your students how they feel when sqmetse
out something that they did wrong. What action do they take?

The effect of criticism varies from person to person. Unfortunately madgrmsis and adults
find criticism paralyzing. Discussing it openly, and finding that others leeveame fears,
may just release some of your students from this paralysis.

14-07-01
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The Scientific Approach—Teacher’s Introduction

Reading through the following four exercises (all of chapter 16) should providathete
with a working background on the General Semantics concept of a Scientific Approac
More information can be found on the General Semantics welsite,time-binding.org

Lesson one will be introduced in fifth grade prior to students doing any kind ofalesear

project. Students should copy the four outlined steps in their notebooks when the concepts
are presented by the teacher. If the lesson is started on Monday, the allottedyimeed

to be just a bit longer than Tuesday through Thursday. Tuesday through Thursday can

simply be relegated to a quick count and record the data. Friday offers the opptotunit

review the need for gathering repeated data and a chance to provide studentaienrabdi
knowledge about newspapers. One should not be too surprised that many students do not see
a newspaper with any regularity, regardless of their family’s status.

Lessons two, three, and four should be given to students to take home and read. Lessons two
and three, given in the sixth and ninth grades, are simply designed to remind sitittents
existence of the Scientific Approach. Class discussions of these two lessbhn®inde

long.

Lesson four, scheduled for high school, introduces the use of the Scientific Approach to
personal problems. A longer discussion should ensue than for earlier lessons, engphasizi
that collecting data and evaluating it in the personal realm rarely apgiesght forward and
easy. Yet it can be, and should be considered an avenue to better understanding and
relationships.

16-01-01
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If you recall, the scientific approach has four requirements. These consittairgadata,
evaluating that data and drawing conclusions, gathering more data to eitlen conf
modify our original conclusions, and so on. Look at this example.

You stop in a hobby shop at the mall. At the counter stands a display of simple balsa glider
Printed on the box are the statements, “Easy to assemble, and flies loops”. ¥ettmaal
the statements provide you only inferential data, but you decide to take a chanceg iand bu

At home you find the glider truly easy to assemble. Now that becomes factualyoNex

take it outside for a test flight. You reach back and throw the glider just likectiueegpon

the box. It soars up, rolls over, then soars down. Straight down. Right into the ground. A
few pieces fall off. You look at the box and it suggests moving the wing into differe
positions. You replace the loosened pieces, move the wing, and try again. It climbs up, and
starts another dive, but before reaching the ground, levels out. You experimehewith t
wings, but try as you may, the glider only does one loop per launch.

You decide that your new factual data contradicts the original inferentegl“tees loops.”
But does it? Ten launches, ten loops. The information on the box cleverly led you to infer it
would fly more than one loop per launch.

Remember, your first data may have several possible conclusions. Infatatdiatay
accidentally or intentionally attempt to lead you astray. Check it out with@aulitlata.

There is a saying in the investment world, “If it looks too good to be true, it probably is.”

If are buying a stock, or a car, or a used TV, or a skateboard, remembaettigogiider.

Take time to do the checking, and see if what you have been told may have severaitdiverge
evaluations. Don’t get taken because you did not get the real information wigmtfisci
approach.

16-03-01
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