
 

 
 
 
 

Fourth Grade 
Standard K-12 Schedule 

 
The following pages appear as individual lessons and information for the 
teacher.  These are for the fourth grade teacher.  In the total Cognitive 
Evaluation and Communication curriculum, these pages are also listed in 
Appendix C. 
 
It is recommended that the teacher review our web site, www.k-12-
communication.com prior to teaching.  One should also review the prior 
years material plus Appendices A and B.  Time permitting; we suggest 
that teachers read through the entire curriculum. 
 
Although we suggest some questions and comments you can make, this 
should not be considered a script.  Please put things into your own words. 
 
If you encounter any problems, or have an suggestions, please us the 
“contact us” page on our web site.  Thank you. 

 
 
 
 
 
 
 

 

THINK Cognitive Evaluation and Communication 



Fourth Grade 
 
Print out single copies of the following pages:  (included below) 
03-01, 03-02, 03-10, 03-12, 06-01, 06-02, 07-01, 07-04, 11-01, 11-03, 11-04, 14-
05.   
 
Print out sufficient copies of following pages for the entire class: 
03-11, 03-13, 11-02 
 
Print out single copies of the following pages on cover stock or equivalent. 
03-03, 10-13 
 
The pages from chapter 03 deal with Detective Sgt. Factual.  Your students have 
been introduced to him previously.  The two exercises with the Sgt. provide 
ample opportunity for the students to read things into the story.  Emphasize that 
their answers must be based on the story, and that we can admit we do not know 
by circling the question mark. 
 
By fourth grade in many schools, children have been introduced to geographic 
maps.  We want them to understand that we can create verbal maps as well as 
graphic ones.  Eventually they will learn that they can create ‘maps’ of people, 
including themselves. 
Spread the mapmaking lessons over the course of the school year.  On page 06-
02, only do the first two exercises.  The third will be saved as a follow up in fifth 
grade. 
 
Pages 07-01 and 02 deal with the world in process.  The students will have 
already done two exercises on this topic.  As adults we are prone to forget that 
children have observed very little of the process which occurs around them, yet 
the ability to recognize changes and differences provides them with a major 
avenue toward learning. 
 
Your students have heard that the names we give things have no meaning in 
themselves, but simply are agreed upon labels.  We cannot know just how much 
of this has been accepted by the students at this point. Therefore we find it 
advantageous to repeatedly present rather simple drills as those on pages 11-01 
and 11-02.  Have the students do this exercise in the first half of the year and the 
exercise on 11-04 in the second half of the year. 
 

The “Misteaks” graphic (10-13) can be posted on your bulletin board at any time 
and the attendant text (14-05) read to them.   Students frequently get into the habit 
of having a test returned and saying, “I only got two wrong,” and not looking to 
see why.  Encourage your students to look for the source of their errors. 
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MAP MAKING 
 

Classroom Maps 
 
 
 
This exercise was done in second grade and is reprinted here for the 
teachers background.  
 
Map making, in the context of General Semantics, is far more than 
putting a few lines on a page.  It becomes one of the pillars of sanity.  
We will explain as we go on. 
 
 Most schools have “maps” of their floor plan located on the hall 
walls for the convenience of the students and visitors.  By second 
grade the teacher can discuss the map and its features.  Then the 
teacher can ask his/her students what would happen if someone 
came in at night and changed the names of the teachers on the map.  
Could a visitor use it to find a specific teacher?  At least some of the 
children may say the map has become useless.  Here is an early 
opportunity that they can hear that for a map to be useful, it must 
reflect the territory. A common adult response to this is “It goes 
without saying”.  So we do not say it, for so often we ignore the 
obvious.  From now on, when we work with maps, we encourage 
teachers to emphasize that the map must reflect the territory to be 
valid.  Explain that in this case the territory consists of the 
classrooms, hallways and the teachers’ names. 
 
 Next, the teacher can ask the class to tell her/him how to get to 
Ms Soandso’s room.  When they speak it, or better still, write it down, 
explain that these too are forms of maps.  And just like the diagram 
map of the classrooms, their verbal map must reflect the territory if it 
will be of use to anyone.     
 
�
�
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VERBAL MAP MAKING 
 
 
 
Do only exercise 1 and 2 in fourth grade.  Exercise 3 will be covered in fifth grade. 
 
Geographic map reading and mapping are taught in the first four grades of many schools.  
The only change necessary would be to continually emphasize that the map must reflect 
the structure of the territory.  In addition, students can learn that we can construct verbal 
maps. Drills like the following examples would fit in to an English program.  Again, 
spread them out into both halves of the year. 
 
1.  Imagine that you have just been transported magically to some remote site.  It could 
be next door or the moon.  I want you to write, on one page, instructions on how we can 
join you.  Remember this is a map and a structurally sound map must have the ability to 
lead us from one place to another.  (Pass the finished papers around and let students 
comment on how effective the maps are.) 
 
2. I want you to write a one page a description starting with, “This is how I…”  It could 

be brush my teeth, take out the trash, walk my dog, etc.  Remember, this also 
constitutes a map, and if your map is effective, someone else could use it to do the 
same thing.  Once the work is completed, pass the papers around and find out if your 
classmates believed they could follow the instructions, or understand how the writer 
did what he did. 

 
3.  I want you to create a one page description of someone.  It can be a classmate, an 
entertainer, or some other famous person.  You can’t use a fact that in itself identifies the 
individual, such as “he is president of the US”.  Ask students to read some of their 
“maps” and see if the person can be identified.   
 
 After lesson 3, discuss the following information with your class.  Remind your 
students that when we give instructions, describe an object, situation, or person we are 
making a map.  Our maps should be checked to see if they really reflect the territory.  If 
they do not, then our maps will lead us astray. Eventually, we need to start dwelling upon 
correcting the maps we have made of the world outside of our skins and of the people 
around us.  Ultimately, the maps we make of people can create problems if they are not 
accurate. 
 
Further, we make maps of ourselves.  The maps we make of ourselves determine, to some 
extent, our sanity.  Have you ever said, “Some people live in a world of their own, and 
that world is not real?”  Their maps of themselves are corrupted. That is, their maps do 
not reflect the territory, in this case, the real “them.”  “Have you checked your map of 
yourself lately?” 
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Living in a world of process. 
 

The word ‘process’ has a variety of dictionary definitions.  Our focus will be upon “going 
forward” and a “continuous activity.” When we take a photograph we capture part of a 
moment of life and make it static. (unchanging) The photograph may remain unchanged, 
but the subjects immediately continue in their process of going forward and continuously 
changing.  We live in a dynamic continuum.  
 
The following group of mini lessons will encourage students to learn, and accept 
(internalize) the fact that everything around them, and they themselves, continually 
change.  The lessons will introduce the concept of dating, which assigns a time or date to 
an event, object, or person.  Thus they will eventually learn that neither they nor others 
should be judged entirely on events long past, or what we see at any moment. They can 
look for the differences which occurred between dates, and form opinions accordingly. 
 
Students have been introduced to this concept in grades 2 and 3.  This lesson provides 
reinforcement. 
 
This seems like a simple proposition—everything changes.  Yet many students and adults 
get hung up on something that happened or existed in the past.  They fail to move on and 
acknowledge the changes which have taken place in them and their environment.  Of this 
wars, both global and personal, are made. 
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Evidence of Change 
 
On a Monday, cut an apple in half in front of the class.  Ask them to describe the apple re 
size, color, shape, appearance, etc.  Note some of these descriptions on a sheet of paper.  
On the bottom of the sheet, in large letters, put today’s date. (Monday, Month, Year)  Put 
the apple and the sheet of paper into a paper bag, and place the bag on a shelf. 
 
On Tuesday, open the bag and remove one half of the apple.  Hold up the uncut side to 
the students, and ask for a description.  This should pretty much coincide with Monday’s 
description.  Then turn the apple around so they can see the cut side.  Again ask for a 
description. 
 
 Ask “Can we call this the same apple we put in the bag yesterday?”  Wait for answers  
“Well, maybe yes and no.  What has happened to the apple?”  Wait  “It has changed.” 
Remove the dated paper from the bag and show it to the class.  “This apple today, 
Tuesday, (date) does not look quite the same as the apple did on Monday (date).  And we 
can see that change.” 
 
“But what about you?  Have you changed?  Did you get a hair cut?  Lose a tooth?  Catch 
a cold?”  encourage answers  “There is one way every one of us differs from the way we 
were yesterday.  Can anyone tell me?”  “We are all one day older than we were 
yesterday. And we can NEVER, EVER, be the same age as we were yesterday.  And we 
can never be just the same as we were yesterday.  Our bodies change. Our brains change. 
We grow.  And we can look forward to being something different, if even ever so 
slightly, tomorrow.”  (Incidentally, this is one of the few situations where you can safely 
use the word never) 
 
On Wednesday and Thursday remove the apple for a quick viewing, and comment on any 
new changes.  Ask the students how have they changed since Monday?  Remind them 
they are NN days older. 
 
On Friday, remove the dated sheet and one half of the apple.  Hold them both up.  “Apple 
Friday (date) sure looks different than apple Monday (date).  Ask, “Would you have 
eaten the apple on Monday?  Would you eat it today?  Which day would have been the 
last day you would have eaten it?”  *Put the apple and sheet back in the bag and 
ceremoniously drop the bag in the trash can.  You can add “Yech.” 
 
*If you selected an apple with surprisingly good shelf life, you might suggest that the 
apple be put back in the bag and reexamined next Friday. 
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Changing Labels 
 

Teacher’s notes 
 

Starting in Kindergarten teachers have been requested to show students an object and to 
ask the students, “What do we call this?” rather than “What is this?”  This exercise 
introduces students to the concept that what we call objects or events is merely applying a 
label, and the same object or event can have any number of labels.   
 
Pick up an object from your desk that may actually have several different labels, such as 
a notebook.  Hold it up and ask the students, “What do we call this?”  Prod them for 
different labels.  Then point out that the object did not change when we gave it different 
labels.   
 
Then hand out page 11-02-01 with the pictures of trucks.  Ask them to fill in the blanks.  
Review their answers.  Again, point out that changing labels does not change the object.  
Also, when we parked them all together, we found a label that fit them all, “Trucks” or 
“Vehicles”. 
 
“I can look at my class and say I have XX (number) of boys and YY (number) of girls in 
my class.  But I can also say I have YY (number) of students (or children, or pupils) in 
my class.  When I changed the labels, did any of you feel the change?” 
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 TRUCK TEXT 

 
This exercise will demonstrate to the student that ‘things’ can have different labels.  These labels can also set the 
‘things’ into different categories.   
 
Hand out the truck graphic, 11-02-01, and ask the students to fill in the blanks.  When everyone has completed 
filling in the page, ask for their answers.  If all you get for item one is “fire truck”, ask, “Could we call these two red 
fire trucks.”  “Does calling them fire trucks or red fire trucks, change them?” 
 
Items one, two and three are examples of categories.  If another red fire truck drove up, we would put it with the first 
two fire trucks.  We would call this category “red fire trucks.” 
 
When we park all these vehicles together, we create a new category, “trucks” or “vehicles.” 
 
We can change labels or categories without changing the ‘thing’ we are describing.  We must be careful to choose 
labels and categories upon which we all agree.  Thus we cannot call item one, two houses, or call the five trucks five 
fish without confusing everyone—including ourselves.  
 
This exercise may seem unduly simple, but accepting the idea that changing a label or category does not change the 
item, will startle some of your students.  Additionally they must accept the idea of choosing labels must be limited to 
what the hearer or reader would understand.  Would you rather drink a bottle of pop or soda?  How about a hoagie 
or sub? 
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An Exercise in Names, Labels, and Descriptions 
 
Throughout the CEAC course, we encourage the students to limit the use of the verb ‘to 
be’.  In the upper grades teachers may well require this limited use, and at times request 
that students eliminate it entirely from some of their papers.   
 
An early use of the verb ‘to be’ occurs when children name items.  “This is a rock, this a 
book, etc.”  In kindergarten we requested teachers to ask, “What do we call this?”  The 
children would then answer, “We call it a….”  This simple exercise demonstrated that the 
words we use are merely names, labels, or descriptions.  However no attempt was made 
to explain to the students why this was done.  
 
Today’s exercise progresses slightly further.  It demonstrates that the same object can 
have many names, labels or descriptions, but that changing the words does not change the 
object. 
  
To begin, you need three balls in a container; a golf ball, a baseball, and a soccer ball.  
Remove them one at a time, and ask, “What do we call this?”  The answers you could 
expect for the golf ball include of “A golf ball,.” “A ball,” “A white ball,” “A ball with 
dimples.”  If you fail to get these answers, ask “What about a ….?”   “Now how can one 
object have so many different names?”  (wait)  “Well, they are all names, labels, 
descriptions that we understand, and we learned as we grew up.” 
 
Pick up the golf ball, and ask “When we called this all those different names, did this 
(point to ball) change?”  (wait)  “No, it stayed the same no matter what we said.”  Point 
to the ball again and say, “It is what it is.  No matter what we call it, it stays just this.”  
Close your mouth tightly and point to the ball. 
 
Have the students come up with as many names/labels/descriptions for the baseball and 
the soccer ball.  After they have run their course, ask, “What do we do with a soccer 
ball?”  Among other things, play soccer.  Now pick up the golf ball and ask, “If I called 
this a soccer ball, could you go out and play soccer with it?  Would this ball change?”  
Pick up the soccer ball, “Could we play golf with this if we called it a golf ball?  Pretty 
silly, right?”   
 
Now pick up all three balls and ask, “Now I have three what?”  (balls) “There we have 
changed the name again, but what do we know?  These objects have not changed.” 
 
“Now, what I would like you all to do, is point at the balls with your finger. Then say, 
‘We can change the name, but the object does not change.’” 
 
When the time comes to classify or categorize, your students should accept the fact that 
the objects in question can have many names without changing the object. In that manner 
they personally can fit into many classes and categories.  
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Misteaks Happen Number 1 
 

Teacher’s notes 
 
 
Print out graphic 10-13 on heavy stock and post it for several days prior to addressing this 
topic. Call your students’ attention to the graphic, but make no immediate comments. 
 
When you deem it appropriate, ask the students if they ever make mistakes.  Then ask 
what do they do about the mistakes, particularly if they were on a test or on homework, 
which has been handed back to them.  Do they just put their tests and homework in their 
desk or notebook and forget about it? 
 
Point out that they should look at the questions which they got wrong on tests, and try to 
see just why they answered incorrectly.  Not every test will come back marked with a 
“100”.  Stress that it makes no sense to repeat the same errors over and over—just like 
continually hitting your thumb with the hammer. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 




