] Communication

Third Grade
Standard K-12 Schedule

The following pages appear as individual lessons and information for the
teacher. These are for the third grade teacher. In the total Cognitive
Evaluation and Communication curriculum, these pages are also listed in
Appendix C.

It is recommended that the teacher review our web site, www.k-12-
communication.com prior to teaching. One should also review the prior
years material plus Appendices A and B. Time permitting; we suggest that
teachers read through the entire curriculum. The lessons are not scripted,
and you are encouraged to use your own words and thoughts.

If you encounter any problems, or have any suggestions, please us the
“contact us” page on our web site. Thank you.



Third Grade

Print out single copies of the following pages:
02-01, 02-03, 03-01, 03-02, 03-08, 07-01, 07-0301111-02, 18-01 and 18-02.

Print out sufficient copies of the following page$or the entire class:
03-09

Print out single copies of the following pages orower stock or equivalent:
03-03 and 10-13.

Non-allness exercise 2, page 02-03, reminds yougesits to avoid allness
statements. Previously they had seen this formounl&t second grade.

Reintroduce Detective Sgt. Factual to your students and hang up graphic 03-03. [@udise ex
on pages 03-08 and 03-09 when convenient.

Since many people grow up fearing charigeing in a World of Procespage 07-
03 continues emphasizing that everything, includivegn changes. Hopefully,
recognizing that this changing occurs naturally medieve some of those fears.

Hang up graphic 10-13. Emphasize that you knowakes can happen, and
people should learn from them. Stress that whenk vgareturned to them with
mistakes indicated they should try to discover ydsat they did wrong.

Changing Labelspages 11-01 and 11-02, continues to stress thataimes we

call things remain merely labels upon which we myosgree. Introducing this
concept, and re-emphasizing it at an early agaildhreduce students’ responding
to labels rather than the object they represent.

Delayed Reactiorpages 18-01 and 18-02, provides the teacher wéth th
opportunity to speak to the fact that many peogdpond too frequently to signal
reactions. This also sets the stage for havingtients wait until they have
thought about an answer prior to raising their Isariderhaps this demonstrates
part of our competitive nature to get the handitgp, fout too often the answer
shows little thought.



TWO VALUED VS. MULTI-VALUED

Teacher’'s notes

For a large portion of the population, the world exists in a black or white, either/or &bionul

It either is or it isn't. Learning that shades of gray exist and thatlgcliarnatives may exist to
the view we accept, provides a great leap forward in understanding. To a degtee;valued
orientation came to us from Aristotle. For that reason, as well as others, (Garagaltics
refers to itself as non-Aristotelian, but not anti-Aristotelian.

Let us give an example:
You decide to go to Chicago by train. You go to the terminal and you either get on the
train or you don’t. We can call that a two-valued decision. Alternately, you catedec
to go to Chicago, but you have a wide array of alternatives. (Walk, drive, bicgele, ri
horseback, fly, travel by train or bus, etc.) That we call a multi-valued apprdsa all
of these approaches may prove practical, but we should not get “in the box” of limiting
ourselves to the most obvious answers. After we have explored our multi-valued options,
and limit it to one option, we still have a two-valued decision to make—we either do it or
we don't.

The following activities with Detective Sgt. Factual require the stubepay attention to what
the story actually says. The (?) choice encourages them to realize yhado thet have all the
relevant information, and therefore cannot make a judgement on true or false, budmmtst a
they do not know.

Unfortunately, in current teaching, we emphasize two valued thinking when weueser
false” questions, and when we dwell on ‘opposites’ such as, short/tall, big/snhdtiodr, etc.
This encourages children to orient themselves to the world in a two-valued mannér| arg
not smart, | must be stupid; or not fast then slow; not beautiful then ugly; not slendextthen f
etc. Incidentally, “not slender then fat” appears to be a factor in anorex@saavhile other
two valued orientations seriously disable or trouble other individuals.

As you teach, look for opportunities to point out the fact that we cannot know everything. Ther
may be other ways to approach something. If a child draws a picture of atkr@einple leaves,

so what? Should we call what he/she has done wrong? No, allow for imagination. And guess
what. There are trees with purple leaves. (This ‘purple leaves’ exampleunatety actually
happened to a child in a kindergarten class who was reprimanded for not being.'torrect

If you have not yet done so, please read the earlier page on “Kindergarten.”olsanygo on
line at www.time-binding.org. Once there, click “search” and type in “13woni. This short
article may assist you in a better understanding of multi-value and nossallne
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Non-allness, Exercise 2

This exercise follows up an exercise performed in second grade exhortingdiets to avoid
allness statements.

In earlier classes we talked about how we cannot know it all. We also talkediaimguévords like
‘always’ and ‘never’. These words make it sound like we know it all, and we knowaihabt
happen. Ask your students, “What human being knows it all?” Hopefully they will gnswer
“Nobody.”

We do have another way of speaking which sounds like we somehow ‘know it all.” Iggtengu
some examples | am sure you have heard, or heard something like it.

“You know how they are.” Who is ‘they’? And are ‘they’ all alike?

“The boys/girls in our school get special privileges.” All the boys/girls@ all of them all alike?
“But mother, ALL the kids are wearing their hair like this!” Really? &flthem?

“The bus kids come from the rich neighborhood.” All of them? How do you know?
“Indians lived in teepees.” What about the ones that lived in Mesa Verde?

When we make statements about a group of people, or some other object, we need to takeocare not
make it sound like they are all alike. We call this an allness statement, whiaiow usually
cannot exist in the real world. Why not think about what you say and make your staterasnt
accurate by changing to:

“Some of the kids...”

“Many of the bus kids....”

“Lots of the boys....”

“Most Plains Indians lived...”
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It's a case for
Detective Sergeant Factual

! " H## $
% % #% # &
& .
% (
% & ) ) *
% + # % %
* - #
% * +
% .
- " % #
% % % 0 #
*
% #
% 1%
% # % 2
+ % %
+ % % 3
HH& * %
% # %
$ # # %
#
0 % % #
% % % 4 "
1% % %% - % %
# % %%
5 / * # # 2 6
7 #
- #81
9
* #
% - % *
%

03-01-01

5



MORE ABOUT SGT. FACTUAL (Read to your class)
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It's a case for
Detective Sergeant Factual
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MORE ABOUT SGT. FACTUAL (Read to your class)
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Detective Sergeant Factual
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It's a case for
Detective Sergeant Factual

“The facts sir, just the facts”
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It's a case for
Detective Sergeant Factual

“The facts sir, just the facts”

Mr. Dory unlocked his jewelry store and went to his safe. It was not locked. Mr. Dory
removed a tray that contained only expensive rings, and noticed one of them was missing.
He called Sgt. Factual who came in his patrol car. Sgt. Factual asked Mr. xiry w
happened. “I think my store was robbed,” said Mr. Dory. Upon hearing the story Sgt.
Factual asked Mr. Dory who else had keys to his store. “No one,” he answered.
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Living in a world of process.

The word ‘process’ has a variety of dictionary definitions. Our focus will be upond'goin
forward” and a “continuous activity.” When we take a photograph we capture part of a
moment of life and make it static. (unchanging) The photograph may remain unchanged,
but the subjects immediately continue in their process of going forward amaucarsy
changing. We live in a dynamic continuum.

Many people grow up disliking change, or even fearing it. Learning early on that
everything changes, including themselves may actually relieve some ef¢aos.

The following group of mini lessons will encourage students to learn, and accept
(internalize) the fact that everything around them, and they themselvesuedigti

change. The lessons will introduce the concept of dating, which assignsa tate to

an event, object, or person. Thus they will eventually learn that neither they rrsr othe
should be judged entirely on events long past, or what we see at any moment. They can
look for the differences which occurred between dates, and form opinions accordingly

This seems like a simple proposition—everything changes. Yet many studentaitisid a

get hung up on something that happened or existed in the past. They fail to move on and
acknowledge the changes which have taken place in them and their environment. Of this
wars, both global and personal, are made.

07-01-01
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CHANGE IN SURROUNDINGS, CLASSROOM

On Monday, ask the students to look around the room. Ask them try to remember it as
though they were going to give a description to a policeman if he asked. Also ask them
to look around the school entrance they leave today and as they come in tomorrow for the
same reason. Tuesday, ask if they looked around the entrance. If not, suggest they do it
today and tomorrow morning.

On Friday, ask the students to tell you what changed in the classroom? You could make
this interesting by hiding something which normally sits in a very prominent gyped
ask them if they noticed any changes around the entrance to the school.

Discuss some of the changes, including one or two subtle ones in your room that were
likely to be overlooked. Ask “Do you think that you saw all the changes that took
place?” If they have not picked up all the subtle changes, point one out. “Are there any
growing things outside? Do you think they changed even though you did not see the
change? They are four days older, just like you.”

“We also saw some things change around the building. Things around us change, some
ever so slowly that we do not see it. But they continue to change. Just like you and me,
everything gets a little bit older and just a little different every dagarning to observe,

and to pick up the differences, can help you be a better student and better citizet). In fac
learning to observe the differences around us could change a boring life into arfe full
fun”

13



We avoid mistakes by having
experience.

Unfortunately, most experience is
gained by making mistakes.

Will Rogers

Mistakes

MiStedls Happen!

Learn from YOUR own mistakes. '
Try not to have them happen again.

10-13-01




Changing Labels

Teacher’'s notes

Starting in Kindergarten teachers have been requested to show students an object and to
ask the students, “What do we call this?” rather than “What is this?” Thigsxerc
introduces students to the concept that what we call objects or events is ipphghgaa

label, and the same object or event can have any number of labels.

We want to stress that the names we call things are merely labels upbnwemeostly
agree. Introducing this concept and re-emphasizing it at an early age shouédtheduc
potential of students responding to the label rather than object it represents.

Pick up an object from your desk that may actually have several different logisas

a notebook. Hold it up and ask the students, “What do we call this?” Prod them for
different labels. Then point out that the object did not change when we gave @ndiffer
labels.

Then hand out page 11-02-01 with the pictures of trucks. Ask them to fill in the blanks.
Review their answers. Again, point out that changing labels does not change the object.
Also, when we parked them all together, we found a label that fit them all KS'rac
“Vehicles”.

“I can look at my class and say | have XX (number) of boys and YY (number)irgir

my class. But | can also say | have YY (number) of students (or children, a)paopil
my class. When | changed the labels, did any of you feel the change?”
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Five
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DELAYED REACTION
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