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Twelfth Grade 
Standard K-12 Schedule 

 
The following pages appear as individual lessons and information for the 
twelfth grade teacher.  In the total Cognitive Evaluation and Communication 
curriculum, these pages are also listed in Appendix C. 
 
It is recommended that the teacher review our web site, www.k-12-
communication.com prior to teaching.  One should also review the prior 
years material plus Appendices A and B.  Time permitting; we suggest that 
teachers read through the entire curriculum. 
 
As often as possible put the exercises in your  own words. 
 
If you encounter any problems, or have any suggestions, please use the 
“contact us” page on our web site.  Thank you. 
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Twelfth  Grade 
 
Print out single copies of the following pages: 
09-01, 09-02, 09-07, 10-01, 10-02, 10-17, 10-18, 10-21, 12-02, 12-03, 12-12 
 
Print out sufficient copies of the following pages for the entire class: 
09-08, 09-09, 09-10, 09-11, 10-20, 12-13 
 
Print out single copies of the following pages on cover stock or equivalent: 
09-03, 12-01, 10-19,  
 
 
Chapter 9 deals with the process of abstracting.  Your students were introduced to this last year 
with a series of exercises featuring Ed, The Talking Head.  These are repeated here for your 
information.  The chapter 9 exercises on page 07, 08, and 09 center around the mechanics of the 
way we evaluate what is presented to us.  Rarely do we sense all the information available to us.  
(The loose strings on the parabola)  More pointedly, much more information remains that does 
not make itself available to our senses.  Discuss this with your class and see if they find that it 
makes sense to them.  Hand out pages 09-10 and 09-11.  This illustrates how two people can 
look at the same event and respond entirely differently.  A further illustration could be suggested 
by two people waiting at a red light.  The light turns green.  Both people mentally verbalize that 
‘green’ means go.  Driver A goes, driver B delays his reaction to go to a higher order 
abstraction—“I’ll make sure it’s safe to go.”  Driver A gets broadsided by driver C who for some 
reason failed to stop on red. 
 
Pages 10-01 and 10-02 are included for your background.  We have been stressing to the 
students for the last few years that they should make use of the experience and mistakes of their 
ancestors.  Page 10-17 and 10-18 stress the point that all that glitters is not gold and all that is 
printed is not true.  Post the golden nuggets poster.  On another day, ask them for examples of 
gilded chunks of lead.  Hopefully your students will remember the King of Anarcadia when they 
move into college or business world and hear the siren song of ‘no rules.’ 
 
Print 12-01 and hang it up.  Read 12-02 and 12-03 for background.  Remind the students that 
they have studied about personal labels, and their destructive potential.  Tell them that you have 
something for them to read about personal labels, and to come back and discuss it, pages 12-12 
and 12-13.  Do they agree with the author?  Why or why not? 
 
With this exercise, your students have completed their class work with Cognitive Evaluation and 
Communication.  We can only hope that they retain what they learned and put it into practice. 
 
Thank you for your efforts. 
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ABSTRACTING 
 

Open the class by asking the students if they can define the verb abstract.  Then explain that if 
we look up the word abstract in a dictionary, we would find a group of seemingly unrelated 
definitions.  Depending on the dictionary, we find such definitions as a summary; an essence of 
a larger part; to separate; and many others. 
 
For our purposes, we can paraphrase Robert Potter in his book, Making Sense: 
 
In General Semantic usage, the verb “abstract” means to move to a different level, leaving 
characteristics out. The process is known as ABSTRACTION.  We practice abstraction when 
we recognize something on the basis of just a few features.  We also practice abstraction when 
we receive information with any of our five senses, and only choose to process a small amount of 
that information. 
 
Ask your students to consider this: If they have a brother or sister, or a pet cat or dog, how much 
information do they need to take in to recognize them?  Would you need to check your dog’s 
collar, or ask your sibling for a picture I.D?   If, at a quick glance, you can recognize anyone of 
them, then you have abstracted a little of the information available to you to make the 
recognition. 
 
For homework, ask your students to look up in the dictionary, the following words. 
 
Abstract 
Abstracting 
Abstraction 
 
When we meet again we will check and see if you have a grasp of these words. 
 
These lessons possess a great deal of potential if time were available.  Some students will 
comprehend the structural differential, while some may not.  Primarily focus on the point that we 
often say or hear things that are really not tied to the event, but rather are people’s unfounded 
opinions.   
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Non-verbal Level 
 

We are going to use a new term, the NON-VERBAL LEVEL (also called the silent level).  
Although everything we encounter and perceive goes through this level in our brain before we 
associate ‘words,’ we can consciously achieve the NON-VERBAL LEVEL only with 
considerable difficulty.   
 
Perhaps this exercise will assist you in understanding just what the non-verbal level 
encompasses.  Spread your fingers out on both hands and lace them together.  Now place them in 
front of your face, just in front of your nose.  Keep your hands there, and close your eyes.   
 
Now pretend that you are a baby just about to be born.  Now pretend you are born, and open your 
eyes.  Everything looks blurry.  Nothing focuses.  Start moving your hands apart slowly, letting a 
little light come in.  That action only took a few seconds, but it would take a baby many days to 
focus on objects.  He sees objects.  At this time he has no names to call them, no labels, no 
descriptions.  Baby just sees what baby sees.  At this point, baby resides at the non-verbal level.   
 
Now when you and I see, hear, smell, taste, or feel something, our brains receive this information 
and begin to abstract.  This first abstracting takes place on the non-verbal level.  At this level our 
brains attempt to match the object forming in our minds, abstracted from what’s out there, with 
our data base of shapes and color.  Then our brains start comparing the abstracted material to our 
mental data bases of words, and we either mentally label the object or describe it.  We in effect 
are talking to ourselves; verbally, although not yet orally.  
 
Now just to show you the difficulty of staying in the non-verbal level, I want you to close your 
eyes and listen to any sounds.  Can you just hear, and not label, the sounds.  Do this for a couple 
of minutes………..How successful were you?   
 
Another exercise needs you to find a restful spot—a garden, a mountain, a stream, etc.  Can you 
look at the overall scene and not identify any of the objects?  Just let the beauty of the scene 
permeate your brain.  If you occasionally do these exercises, you may find it quite restful---and 
informative about the world “out there.” 
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THE STRUCTURAL DIFFERENTIAL 
 

Teacher’s Notes 
 

Copy pages 09-08-01 and 09-09-01 for distribution to the students.  Make a copy of the “ED” 
poster, page 09-03-01.  Call the students’ attention to it and ask if they remember Ed.?  Review 
the definition of abstracting from page 09-01-01.  Ask the students to read the information about 
the structural differential as homework in preparation for a discussion in another class session.   
 
Next session. 
 
Ask the students what they thought of this tool?  Did it make sense to them?  Why did the Silent 
Level or Object appear different than the event?  (We cannot see it all, and further we abstract 
from what we do see.) 
 
Rarely do we stop at the verbal level.  Either we, or someone else, find it necessary to say 
something about what we just verbalized.  Give the students the following example of 
proceeding to higher level abstractions. 
 
 L1 My pen 
 L2 Something you write with 
 L3 Sometimes found in offices 
 L4 Probably stolen from office 
 
Point out that the closer your label is to the event, the more chance your label will provide you 
with a higher degree of confidence in its meaning.  When you receive information from 
someone, and you believe that they are giving you information from a higher level of abstraction 
(L4, L5,….L10 etc.), what do you think would give you more confidence in that information?  
Go back, if you can, to the Event, or a lower level of abstraction. 
 
Someone will certainly ask why the higher orders of abstractions are lower on the differential.  
Basically, when Korzybski made his model, and hung it up, gravity pulled everything downward.  
In a weightless environment we could turn this upside down and all the relationships would 
remain the same, and perhaps we could feel more comfortable with higher and lower.  Try it on 
your next trip into space. 
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WHEN WE ABSTRACT TO MAKE MAPS 
 

Suppose that you and a friend are strolling on a sidewalk in a quiet suburban neighbor-hood.  
About a block away a man appears with a very large Labrador retriever on a leash.  Your friend 
stops, and tenses up. The following dialog takes place. 
 
You:  “What’s wrong?” 
 
Friend:  “There’s a dog up there.” 
 
You:  “So What?” 
 
Friend:  “I am afraid of dogs!” 
 
You:  “Why?” 
 
Friend:  “Dogs bite” 
 
You:  “Do you think this one will bite you? 
 
Friend:  “I don’t know, but I prefer not to take a chance.” 
 
You:  “Suppose he did bite you.  What would that do?” 
 
Friend:  “It would hurt and I would get rabies.” 
 
You:  “So you are not really afraid of dogs.  You are afraid of getting hurt, and rabies.” 
 
Friend:  “Yeah.  Does that make a difference?” 
 
You:  “Well, consider this.  Automobiles kill pedestrians.  In the last twenty minutes a whole 
bunch of cars have passed us and none have jumped the curb to kill you.”  
 
By now the man with the dog is approaching.  Your friend positions himself to put you between 
himself and the dog and says, “I’ll take my chances with automobiles, you can take your chance 
with the dog.”   
 
As the man and dog pass, the man gives you a casual greeting and the dog gives you a cursory 
sniff.  The man and his dog continue up the street, where they come upon a small group of young 
children playing in a yard.  One exclaims, “Look at the big dog!”  With that they all run out of 
the yard to see the dog.  A five-year-old youngster runs over to the dog and throws his arms 
around the dog’s neck and gives him a hug.  At that point, the youngster looks up at the owner 
and says, “Does he bite?”  (True story) 
 
The owner replies, “No, you’re lucky.  He likes little kids.  But in the future, before you pet or 
touch somebody’s dog, ask him or her if it is all right to do so first.  Not all dogs like kids.” 

09-10-01 
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Time Binding 
That Which Defines Us as Human 

 
We humans have the ability to arbitrarily group things into categories or classes based on some 
unique characteristic they all possess.  Thus, a clock, credit card and speed limit sign all fit into a 
category of things that have numbers on their face.  Author and scientist Alfred Korzybski used 
this ability to group most living things into three such categories: plants, animals and humans. 
 
In general, plants possess the ability to capture the energy of the sun, and combine it with 
elements in the air and soil to produce food for themselves and others.  Korzybski called this 
ability to combine energy with other elements, ‘energy binding’, and called the plants ‘energy-
binders.’ 
 
Animals, on the other hand can move about from place to place.  They are not rooted in one spot 
like plants but move from one space in their world to another.  The animals can this way tie 
together one point in space with another point, and Korzybski gave them the label of ‘space-
binders”. 
 
While you and I can move about in the space around us, and can even synthesize vitamin D from 
sunshine on our skin, we possess a unique property that totally differentiates us from the other 
two classes: we can bind time.  We can ponder in our minds the thoughts of Edison, 
Shakespeare, Plato, and other long departed human sources of information.  We can write our 
own thoughts, or electronically record them for future generations.  For this reason Korzybski 
called us ‘time-binders’.  We are not limited to today, or what we can see for ourselves. 
 
For an energy-binding plant to survive, it must remain in contact with the source of its energy.  
For a space-binding animal like a lion in the jungle to survive, it must move from one place to 
another.  Likewise, if we time-binders are to survive, we must constantly strive to incorporate the 
wisdom of the past into our daily lives.  We cannot personally experience a sufficient number of 
events to provide us with the knowledge necessary for safe guidance through life.  Think about 
all you have learned thus far about this world, and then think about all you have yet to learn. 
 
You, the student, are not limited to what you can see and hear today in your immediate vicinity, 
but you can visit your library and read what the Pharaohs wrote, or look at your television and 
see what is happening locally, or half way around the world.  You have the ability to “freeze” 
and “unfreeze” your experiences with language.  You have the opportunity to attend schools and 
universities to utilize the minds and nervous systems of other humans.  Further, those minds can 
be hundreds of miles or hundreds of years away from you.  You do not have to rely upon natural 
instincts for your survival, as do other animals.  You are unique as a human and as an individual.  
For all these reasons, you can be called a language using TIME-BINDER.  Make use of this 
talent, this gift, and utilize it to become an effective time-binder. 
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Time-binding 
 

GOLDEN NUGGETS OF TRUTH 
 

Teachers Material 
 
  
Please share the following information with your students prior to displaying the poster.  We 
consider it vital that students understand that simply because something appears in print, or on 
the internet, or comes from an authority figure, they still need to process that information before 
making judgements and taking action.  Alternately, you can copy these pages and hand them out 
to your students. 
 

For several years we have discussed the positive aspects of time-binding.  Unfortunately, 
we must be discerning about the material we accept from our ancestors, current “experts”, and 
sometimes even ourselves.  When we search our books and the internet, or listen to someone 
supposedly “in the know”, are we hearing verifiable information?  Or are we simply hearing an 
unsubstantiated theory or opinion. 
 
 Today, the internet supplies us with a generous supply of information and data.  It also 
provides those with a hidden agenda a forum to infuse us with misinformation and spurious data.  
Sorting out the truth from all the nonsense becomes quite a chore as more sites abound.  Point 
out to your students that we see that which we like to see, and if the bogus information confirms 
a position we have already taken, we are quite likely to accept it without critical review. 
 
A case in point. 
 
 At 8:00 AM, December 7, 1941, planes from the Japanese fleet began a surprise attack on 
the United States naval base at Pearl Harbor, Hawaii.  This part of history seems to be accepted 
by just about everyone.  Almost immediately, questions were raised as to where to assess the 
blame.  Hundreds of books and articles have been written about the attack.  Many of them seek 
to establish a conspiracy that led back to Washington. 
 
 Now let’s get into one area of dispute.  We know from Japanese records that they 
launched five midget submarines off Pearl Harbor with the express purpose of going into the 
harbor to torpedo ships at anchor there.  At 3:42 AM, a minesweeper outside of Pearl Harbor 
reported seeing a periscope, and asked the destroyer Ward for help.  The Ward searched for two 
hours to no avail.  Around 6:00 a PBY flying boat on patrol spotted one of the submarines, and 
now informed the Ward where it was.  Ward managed to find it, and at 6:45 fired at it and 
claimed to have sunk it.  At 6:54 the captain of the Ward reported the action to the office of the 
Commandant.  For whatever reason, the information was not relayed to a staff member until 7:25 
AM.  Still no action. 
 
 Those “historians” who wished to espouse the conspiracy theory simply could not accept 
the fact that Pearl Harbor had over an hour warning.  For nearly 60 years, the crew members of 

10-17-01 
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the Ward have been disbelieved and insulted. However, 60 years after the fact, with only a few 
of the Ward’s crew still alive, divers found the submarine in question, resting on the bottom 
outside of Pearl Harbor.  They photographed it, and they photographed the big hole in the 
conning tower where the Ward’s gunners had placed a shell.  The divers established the 
authenticity of the Ward’s message.  
 
 If you only read and accepted an account by one of the conspiracy buffs, you would have 
accepted something bogus.  You would have read in some accounts, that the Ward never made 
contact, and certainly did not sink a Japanese submarine.  When you receive information from 
different sources that seems to be in disagreement, you are the person responsible to check it out.  
Ask yourself: does someone supplying you this information have an agenda?  Do they have a 
theory that can only be sustained by omitting certain incidents or information?  
 
 This account of the disaster at Pearl Harbor looms large in the history of the United 
States.  If people can twist the facts in something this large, what can they do in your day-to-day 
life? 
 
 Now like all the other time-binding topics, this one also has a poster.  And to make sure 
that you can fully utilize it, I would like to have a vocabulary check.  Can anyone tell me what 
the term golden nugget means?  And a golden nugget would or wouldn’t have a lot of value?  
Considerable value.  And do you know if gold would be considered heavy or light?  Yes, it is 
quite heavy. 
 
 Now a little further afield.  What do we mean by the term gilded?  An object that has a 
golden color, or even may have a very thin plating of gold, can be called gilded.  Now do any of 
you fish?  From what material are your sinkers made?  Lead.  Does it weigh a lot for its size?  
Yes.  And is it cheap?  Yes.  If someone gave you gilded pieces of lead, and expected you to pay 
pure gold prices, what would you say to that?  Oh, and as for the ‘bull’ on the graphic, I will let 
you interpret that for yourselves. 
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KING OF ANARCADIA 
 
Author Harry Weinberg,* commenting on several books written about the plight of modern man, 
wrote as follows: 

“It seems to me that many of those people…. have gone from the one extreme of complete 
acceptance of traditional, moral, ethical, and religious doctrines to the other extreme of complete 
cultural relativism.  Claiming that all ethical and moral judgements are relative only to the 
culture in which they are made, that what is considered good and valuable in one society may be 
judged bad and useless in another, these people find themselves unable to build any kind of 
relatively stable ethical code.  For if these codes are relative to societies, they are also relative to 
parts of societies, and to smaller parts of these, (individuals) …One result, then is a slavish 
dependence on the majority opinion of the group within which they function…. Individuals 
become what has been called  ‘outer directed men’--- the hollow men swaying in the winds of 
ethical fashion, clinging to the group for a security bought at the price of intellectual freedom 
and self-actualization.” 
 
Let’s magically visit a group of people who chaffed at the rules and restrictions imposed upon 
them by the government, culture, religion, etc., and decided to form a new colony called 
Anarcadia.    Things have not gone as well as anticipated. 

 
 As a result, the citizens of Anarcadia have asked Gustav, prime minister of a neighboring 
province, to become their King.  Anarcadia lacks for nothing.  The land abounds in all good 
things.  However, the citizens of Anarcadia have no rules, and seem to spend their days fighting 
with one another.  Perhaps with a king things may settle down. 
 
 Gustav agrees to accede to their request, but with one stipulation—he must be in charge 
and set the rules.  The shaken citizens finally agree that they will abide by his standards, but they 
will allow only twelve rules.  They will have the freedom to do whatever they please unless the 
twelve rules forbid it.  Gustav accepts the crown. 
 
 Gustav immediately establishes rule number one.  “You may not kill, nor attempt to kill 
or harm any of your fellow citizens, or officials.”  Gustav, a good time-binder, realizes from past 
history, kings who displease their subjects frequently have their lives foreshortened.  He 
establishes this rule as a bit of self-preservation 
 
Now pretend that you are Gustav, and write down eleven more rules.  (We trust you will retain 
Gustav’s first rule.)  Come to class prepared to lobby for your rules, using time-binding or the 
scientific approach. 
 
Consider this.  The citizens of Anarcadia undoubtedly never heard of time binding or the 
scientific approach.  A little research in history would have alerted them to the condition they 
were now experiencing.  They never bothered to gather real data, but just accepted what the Pied 
Piper of the day had promised.  How about you?  Do you think you might get trapped into 
becoming an "outer-directed person” Dr. Weinberg described? 
 
*Weinberg Harry L., Levels of Knowing and Existence, p.2 10-20-01 
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King of Anarcadia 
 

Teacher’s notes 
 

Teacher:  This exercise has several objectives.  One, certainly will demonstrate the need for 
rules. As your students enter college or the workplace, they will find themselves bombarded with 
all manner of pressures to kick over the traces and ignore their heritage.  If nothing else, this 
exercise will demonstrate that these pressures are not new. 
 
 Another objective will have the students experience the difficulty of writing and agreeing upon a 
common set of rules.  Coming to agreement on a set of twelve rules may prove quite 
unattainable, and the lack of agreement should not constitute a failure, but a learning 
experience. Hand out copies of page 10-20, and ask the students to come to class prepared to 
establish their rules.  If time does not permit to review the rules in class, suggest they debate the 
rules over lunch.   
 
Lastly, the exercise will act as a form of review for several concepts of Cognitive Evaluation and 
Communication. 
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PERSONAL LABELS 
Teacher’s Notes 

 
Considerable attention is attached to the subject of labels in this program.  The very first 
appeared in Kindergarten when we asked the teacher to hold up an object and ask, “What do we 
call this?” rather than “What is this?”  Labels will be stressed in mathematics and statistics.  
Nowhere, however, does the subject of labels have a more direct affect on your students’ lives 
than with personal labels.  
 
Let’s start with “Sticks and stones can break my bones, but names upset my psyche.”  If you 
have any doubt about that, then read the following Dear Abby* column.  You may not wish to 
share it with an entire class, but if you believe it might be helpful to a certain student use it with 
caution.  
 
Labels, positive and negative, come from many sources.  Family, neighbors, peers, teachers, and 
the individuals themselves, all contribute their input.  That is why the graphic asks “Are you you, 
or are you your labels?”  Scheduling these lessons over a protracted period maintains an 
awareness on the part of the student.  Students may also have differing times of self awareness 
and at that time understand that the situations described may well apply to them.   
 
The label “victim” seems quite common any more.  Judging by the number of lawsuits filed, one 
commentator described the United States as a nation of victims.  Another outspoken psychiatrist 
referred to the present plethora of counselors convincing persons that they are victims as a 
cottage industry, a rather derogatory assessment.  Once the static term victim disappears, the 
need for intense counseling diminishes, or disappears..  Although the above assessment may 
appear harsh, individuals who do seek counseling, and have an understanding of labels, map 
making, etc., will generally respond more favorably to the counseling, and have the ability to 
judge their counselor.  
 
Another potential, and rather frequent source of personal labels, occurs when someone overhears 
something and misconstrues it.  Example: The prettiest girl in the class passes two classmates 
talking when one says, “She is really beautiful, if only she did not have such a big nose.”  For 
some reason, the young lady thinks they might be speaking about her, but she does not have a big 
nose.  Now she knows that couldn’t possibly be her nose they are discussing.  However, follow 
her around for a day or two and see what happens every time she passes a mirror.  You might 
share this incident with your class.  It does not take much for us to take on a label, even when we 
have our doubts about its authenticity.  It takes a certain amount of courage to check out labels 
by asking, “Were you speaking about me?” or, “Why do you feel that way about me?”  If one 
can’t do that, there is always the mirror.  
 
 
 
 
 
 

12-02-01 
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Seniors, Are You YOU 
Or Are You Your Labels? 

 
 

 you find it hard to believe?  Nearly thirteen years have passed since you first 
started in kindergarten.  Now here you are.  Only a short time away from 
graduation, and going out into a new world. 

 
And if they haven’t arrived already, your yearbooks will soon appear.  In them you’ll find a 
section of “bests.”  Best looking, best athlete, best dancer, most likely to succeed, etc.  If you 
find your picture on this page, have you studied enough about labels to consider it nothing but an 
accolade from your high school peers?  Can you resist believing this label shall remain true 
forever? 
 
Remember this: someone at your next location may be prettier, smarter, faster, etc.   
Further, when you are in first place, there are many classmates from second place on down.  
Somehow they’ve made it. Now it may be your turn to be other than first. 
 
When it comes to this “best” page, we might classify the senior class into three categories: the 
ones who won, the ones who didn’t win and thought they should, and the ones that knew they 
never had a chance.  If you truly desire such an honor, and failed to receive it, then consider this 
suggestion.  Examine yourself and determine what you do have that no one else possesses.  
Create that category and vote yourself in.  To make it official, you could go to your computer 
and actually generate a certificate for yourself.  
 
As counterproductive as taking too seriously that you are receiving the award, allowing not 
winning to haunt you can do as much damage.  If you must tell anyone (including yourself) 
about your perceived slight, phrase it thus:  “When I was in high school, I believed I should have 
won.”  Notice the past tense for believe and the indexing to a specific time.  Make history of 
history.  
 
Now let’s examine the other side of the coin---labels we do not like that seem to follow us.  
Perhaps, as an insecure sophomore you behaved in an immature manner, and your classmates 
will not let go of that view of you.  Or perhaps your dress and hair style appeared bizarre even to 
your “with it” acquaintances.   You had created a persona that even you realized left much to be 
desired.  But you believed you were locked in.  You couldn’t stand the expected ridicule if you 
tried to change.  The attention this behavior engendered eventually proved unrewarding.   
 
Take heart!  Wherever you find yourself three months from now, probably not many of your 
present classmates will be there with you.  Your new associates know very little about you and 
you can become a new persona and shed the burdensome labels.  Start by making a list of labels 
you believe have been attached to you.  Do you resent them or like them?  Can you leave them at 
the door as you leave high school?  Start practicing now, and when you meet your new peer 
group, let them see just what a great person you have become.  
 

Enjoy the Process 

Do 

12-13-01 
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Some Farewell Advice for Seniors 
Teacher’s notes 

 
 Well before the end of the senior year, distribute the attached copy of “Are you 
You” for seniors.  Ask the students to take it home and study it.  In a day or two, discuss 
it.  What do they think of the advice?  In what way can they relate to it?  If not for 
themselves, for someone else?  In what ways. 
 
 When the question surfaces, “Really, how important is this?” perhaps you can 
illustrate something from your own experience.  Or describe scenarios that happen all 
too often and that perhaps you have observed.  Here are a few to consider. 
 

At a 25th high school reunion, a group of somewhat out of shape former football 
players gathers at a table.  Here they loudly recount every play of the Thanksgiving Day 
football game in their senior year.  They have done this at every reunion since the 5th, 
and it gets better with each retelling.  Something else exciting must have occurred in 
those 25 years, or they have lived very dull lives. 
 
 And at another table, the former Prom Queen holds sway.  She is still 
recognizable since her hair style has not changed, although some twenty pounds have 
found their way to some unflattering places.  Her beautiful youthful complexion has 
been eroded by the effects of too much alcohol, and the effectiveness of attempts to 
cover it with makeup diminish as one gets closer.  Yet, she still views herself as she 
appeared a quarter century earlier, and acts accordingly. 
 
 What you did, and how you were perceived in high school, good or bad, will have 
some effect on your ability to get into college, or obtain your first job.  Once you have 
crossed that threshold, what you do, and how you are perceived, wherever you are, will 
start to influence your future.  May it be bright and rewarding.    
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