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Tenth Grade 
Standard K-12 Schedule 

 
The following pages appear as individual lessons and information for the 
teacher.  These are for the tenth grade teachers.  In the total Cognitive 
Evaluation and Communication curriculum, these pages are also listed in 
Appendix C. 
 
It is recommended that the teacher review our web site, www.k-12-
communication.com prior to teaching.  One should also review the prior 
years material plus Appendices A and B.  Time permitting; we suggest that 
teachers read through the entire curriculum. 
 
We suggest where possible teachers put information into their own words. 
 
Chapter 19 deals with mathematics.  Exercise should be scheduled by the 
math department depending on when certain courses are taught.   
 
If you encounter any problems, or have any suggestions, please reach us 
at the “contact us” page on our web site.  Thank you. 
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Tenth Grade 
 
Print out single copies of the following pages: 
02-01, 03-14, 08-02, 08-03, 08-11, 10-01, 10-02, 10-03, 10-12, 12-01, 12-02, 12-
03, 17-01,18-03 
 
Print out sufficient copies of the following pages for the entire class: 
02-05, 03-15, 12-10, 12-11, 17-02, 17-03. 
 
Print out single copies of the following pages on cover stock or equivalent: 
08-01, 10-14, 18-04 
 
Hang up page 8-01 a week prior to trying this exercise.  Pages 8-02 and 8-03 
provide background in perception.  This exercise, 8-11, reinforces the premise that 
we see and hear what we want to, or expect to, see and hear. 
 
Throughout this course we have spent considerable time on labels, both general 
and personal, Chapter 12.  The label “victim” should be handled with some 
sensitivity since you may have students who are being victimized at the present 
time.  Primarily we want the students to realize that they can shed a static label and 
replace it with something dynamic, or no label at all.  Do not expect miracles since 
people with a deep rooted victim mentality take years of counseling.  On the other 
hand, discussing this now, out of context with specific problems, might keep 
something from becoming deep rooted. 
 
Hand out pages 17-02 and 17-03.  Ask the students to take them home, read them, 
and come prepared to discuss them at a future date.  Ask them to bring a personal 
example of a semantic reaction. 
 
Hand out page 02-05 for homework and ask your students to come prepared to 
discuss it at a future date.  The statements illustrated cover a wide span of years, up 
to the present.  You can decide how much you want to expand on the statement, 
“What even causes more trouble is equating the likes, dislikes, and mores of other 
cultures to ours.”  The most obvious current example of that is illustrated in the 
situation in Iraq.  In World War II the Japanese underestimated the Americans, and 
the Americans underestimated the Japanese.  History is replete with such 
situations.  Just ask Napoleon.   
 
Your students have probably seen 18-04, but choose a time to post it and remind 
them what it symbolizes, page 18-03.  
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TWO VALUED VS. MULTI-VALUED 
 

Teacher’s notes 
 
 
For a large portion of the population, the world exists in a black or white, either/or formulation.  
It either is or it isn't.  Learning that shades of gray exist and that actually alternatives may exist to 
the view we accept, provides a great leap forward in understanding.  To a degree, the two-valued 
orientation came to us from Aristotle.  For that reason, as well as others, General Semantics 
refers to itself as non-Aristotelian, but not anti-Aristotelian.  
  
Let us give an example: 

You decide to go to Chicago by train.  You go to the terminal and you either get on the 
train or you don’t.  We can call that a two-valued decision.  Alternately, you can decide 
to go to Chicago, but you have a wide array of alternatives. (Walk, drive, bicycle, ride 
horseback, fly, travel by train or bus, etc.)  That we call a multi-valued approach.  Not all 
of these approaches may prove practical, but we should not get “in the box” of limiting 
ourselves to the most obvious answers.  After we have explored our multi-valued options, 
and limit it to one option, we still have a two-valued decision to make—we either do it or 
we don’t.    

 
The following activities with Detective Sgt. Factual require the student to pay attention to what 
the story actually says. The (?) choice encourages them to realize that they do not have all the 
relevant information, and therefore cannot make a judgement on true or false, but must admit 
they do not know. 
 
Unfortunately, in current teaching, we emphasize two valued thinking when we use “true or 
false” questions, and when we dwell on ‘opposites’ such as, short/tall, big/small, rich/poor, etc.  
This encourages children to orient themselves to the world in a two-valued manner, e.g., if I am 
not smart, I must be stupid; or not fast then slow; not beautiful then ugly; not slender then fat; 
etc.  Incidentally, “not slender then fat” appears to be a factor in anorexia nervosa while other 
two valued orientations seriously disable or trouble other individuals. 
 
As you teach, look for opportunities to point out the fact that we cannot know everything. There 
may be other ways to approach something.  If a child draws a picture of a tree with purple leaves, 
so what?  Should we call what he/she has done wrong?  No, allow for imagination.  And guess 
what.  There are trees with purple leaves.  (This ‘purple leaves’ example unfortunately actually 
happened to a child in a kindergarten class who was reprimanded for not being ‘correct.’)   
 
If you have not yet done so, please read the earlier page on “Kindergarten.”  Also you can go on 
line at www.time-binding.org.  Once there, click “search” and type in “13 common”.  This short 
article may assist you in a better understanding of multi-value and non-allness. 
 
 
 
 02-01-01 



 4 

Non-allness, Exercise 4 
 
Over the years your teachers have stressed that we cannot know it all.  You also have learned 
that making generalized allness statements have little chance of accuracy, and frequently get us 
into trouble.  If we say “Philadelphians like the Eagles,” we say everyone in Philadelphia likes 
the Eagles.  Do you think there are some citizens who couldn’t care less, and some citizens who 
might even have an antagonistic streak?   
 
Foolish statements like these are not limited to casual conversation, but infect the minds of 
political and military leaders, sometimes producing disastrous results.  Below we have listed 
statements, which are not exact quotes, and sometimes combine statements made by two people.  
Look them over and prepare to comment on them in class. 
 
“AMERICANS will never be content to sit around and watch shows in a plywood box.  
Television is just a fad that will go away.”  Famous movie magnate. 
 
“The AMERICAN ARMY is weak and ineffective, so let’s celebrate the holiday and have a big 
party.”  Hessian officers, Trenton, New Jersey, December 25, 1776. (Quick, what happened?) 
 
“The British aircraft industry is running out of aluminum and will not be able to produce the 
number of planes they need.”  German high command, 1941.  Undaunted, the British stretched 
their aluminum supplies by building the fastest light bomber of the war, the De Havilland 
Mosquito—made largely of wood.   
 
“The AMERICAN PUBLIC is capable of managing their own investments.”  A 2004 statement 
made by a famous economist, who conveniently ignored the record of 1,500,000 personal 
bankruptcies annually entered into by that same American public. 
 
Do you ever say, “[Ethnic group] are by nature [insert a trait].”  How do you know?  Have you 
met all of them?  Where did you get your information? 
 
In each case, the speakers spoke as though they knew all there was to know.  In each case they 
were incorrect.  When you hear statements about “Americans,” think for a moment which 
Americans?  White, black, Hispanic, rich, poor, city, rural.  Do they all have the same values?  
Do they all think alike?  Since we consider ourselves Americans, we tend to think that all 
Americans will think like we do.  What even causes more trouble is equating the likes, dislikes, 
and mores of other cultures to ours.  We need to maintain an awareness of the differences.     
 
Can you think of any other stupid allness statements? 
 
 
 
 
 
 
 

02-05-01 
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It’s a case for  
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Problems in Perception 
Teachers background reading 

 
Perhaps you have had an experience similar to the following.  You have diligently 
prepared a presentation for a meeting.  You believe your data, graphically displayed, to 
be incontrovertible.  Your conclusions faithfully follow the data.  And then you make your 
presentation. 
 
Instead of a round of applause, you get questions that seemingly do not relate to the 
topic at hand.  Then your conclusions are challenged with almost absurd (to you) logic.  
As your frustration grows you start to wonder, “What were they looking at?  Didn’t they 
see the data I put up on the easel?”  No, they did not see the same data as you did. 
How could that happen? 
 
Let me give you another example.  You and a coworker are late going to lunch.  When 
you get to the dessert end of the lunch counter, one piece of pumpkin pie rests by itself 
away from the others.   Your friend, who likes pumpkin pie, suggests that you flip a coin 
for the one remaining piece, but you demur and decide to have the blueberry pie.  The 
decision was easy to make.  You both observed the same object (pumpkin pie), but the 
two of you saw two different pies.  Your friend saw a pie that promised to be flavorful 
and pleasing to the pallet.  You saw an ill tasting, odd colored product with an annoying 
texture.  You both created your own “pie” from past experience, your mental database.   
 
Your coworkers in the meeting created their own reality from your data by processing it 
together with their own mental databases.  They were not looking at the “same” material 
that you looked at when you put your presentation together.  They were each looking at 
their own pieces of “pumpkin pie.” 
 
Two people cannot view the same object in exactly the same way.  For one thing our 
eyes of necessity are in a different place than the other viewer.  Even when you look at 
something through a microscope, the sample has aged microscop633ically from one 
observation to the next.  For many occasions these differences affect the outcome 
imperceptibly.  The differences are still there, but they are small enough to be ignored.  
It’s only when the listener cannot see your point of view when you know you made a 
cogent presentation, and the audience ends up somewhere other than where you 
believe they should, that it becomes frustrating.  At this point, it behooves one to try to 
get a view of the listener’s database, and try to restate one’s own data in a way that 
relates to the listener’s view of the world.  Also allow for different physical, mental, and 
ethnic potentials, etc.   Don’t assume that everyone sees or likes “red”, or anything else, 
the way you do.  
 
To put it more simply, don’t bake a pumpkin pie for someone who detests pumpkin pie 
and expect undying gratitude.  Your expectations will not be met and you will have to 
deal with the disappointment. 
 08-02-01 
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The fact that you like pumpkin pie, or things colored “red,” does not count.  The 
listeners’ data determines their response.  Can you somehow glimpse the other 
person’s data base before  you turn on the oven?  Can you learn of your audience’s 
prejudices, fears, ethnic mores, etc?  Even if your audience consists of one individual, 
or of hundreds, look for differences between their concept of the “world out there” and 
yours.  Do you utilize the same vernacular as your audience?  Do you utilize the same 
colloquial expressions?   How can you make yourself more aware of your audience prior 
to beginning to speak to them?  Can you avoid sounding condescending? 
 
In the end, what you say and who you are, carries little weight.  Your success resides in 
the perception(s) formed by the audience.  In these lessons about perception, we want 
the students to begin to understand that we all perceive differently, and to make 
allowances for those differences.  Further, we often perceive what we expect to see or 
hear rather that what exists ‘out there.’  One of the lessons directly addresses that 
potential source of confusion. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

08-03-01 
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Spelling Perception 
 

You might wish to do this exercise when your students return from a holiday to wake them up 
and get their brains in gear.  Explain that you will spell a group of words and you want them to 
tell you what they spell.  You should get a lot of hands and you can call on a student for each of 
the first four words. 
 
 M A C  d o n a l d 
 
 M A C  g r e g o r 
  
 M A C  m i l l a n  
 
 M A C  n e a l 
 
“You are doing very well.  Let’s do the last one together” 
 
 M A C  h i n e r y 
 
Normally you will receive a shouted answer of MacHinery.  Say nothing but go to the board and 
write “machinery”. 
 
When the students see the trick you have pulled on them, ask, “Why do you think you did not 
know how to pronounce ‘machinery’?”  After they finish their reasons, tell them that this 
exercise was to remind them that we often see and hear what we expect to see and hear and not 
reality.  “Stay alert!” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

08-11-01 
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TIME-BINDING 
 

Teacher’s Notes 
 
The concept of time-binding, described on the next page, demonstrates the link we have with the 
past and the link we make to the future.  Observing this, the student will see that survival and 
growth in one’s present life depends upon understanding and utilizing information produced by 
previous generations.   
 
The lesson plan includes six posters and commentaries, plus the description of the topic.  The 
concept itself should not pose much difficulty as far as intellectually understanding it.  The 
posters and commentaries are designed to have the student look at different aspects of time-
binding and internalize them,  
 
The initial description of time-binding can either be read to the students, or the teacher may put it 
in his/her own words.  Once the teacher has determined that the class has grasped the concept, 
the “Picking Mushrooms” poster and commentary can be introduced.  The teacher can also ask 
the class to describe other potentially fatal actions they avoid because they are time-binders.  
(Crossing heavy traffic against the light, skating on thin ice, putting on a cape and jumping off 
buildings like Superman, etc.)  For each description ask “How do you know?” 
 
“The Sinking Feeling” is designed to be handed out for homework and briefly discussed the 
following day.  We hope that some students will make use of the Vasa website.  Since the Vasa 
and Sweden’s conquests in Europe are rarely taught in high school history, this exercise may 
expand the student’s view of the past. 
 
“Time Binding Mechanics” and its accompanying poster reinforce the attitude you, the teacher, 
spend your days trying to instill. 
 
If you were to ask your class “Who invented the airplane?” you probably would receive the 
answer “The Wright Brothers.”  “The Sky’s The Limit” illustrates that the Wright Brothers were 
simply time-binders on a lengthy continuum still proceeding at a dizzying pace today.  Copy this 
commentary and hand it out for homework. 
 
The need to pay attention to “Your Own Mistakes” and grow from them by evaluating them and 
making changes, needs to be emphasized throughout our lives. 
 
“Sometimes it’s a challenge” pokes fun at a simple fact of life; no matter how hard we work, 
some things will always exist that we cannot fully understand or explain. 
 
 
 
 
 
 
 

10-01-01 



 12 

Time Binding 
That Which Defines Us as Human 

 
We humans have the ability to arbitrarily group things into categories or classes based on some 
unique characteristic they all possess.  Thus, a clock, credit card and speed limit sign all fit into a 
category of things that have numbers on their face.  Author and scientist Alfred Korzybski used 
this ability to group most living things into three such categories: plants, animals and humans. 
 
In general, plants possess the ability to capture the energy of the sun, and combine it with 
elements in the air and soil to produce food for themselves and others.  Korzybski called this 
ability to combine energy with other elements, ‘energy binding’, and called the plants ‘energy-
binders.’ 
 
Animals, on the other hand can move about from place to place.  They are not rooted in one spot 
like plants but move from one space in their world to another.  The animals can this way tie 
together one point in space with another point, and Korzybski gave them the label of ‘space-
binders”. 
 
While you and I can move about in the space around us, and can even synthesize vitamin D from 
sunshine on our skin, we possess a unique property that totally differentiates us from the other 
two classes: we can bind time.  We can ponder in our minds the thoughts of Edison, 
Shakespeare, Plato, and other long departed human sources of information.  We can write our 
own thoughts, or electronically record them for future generations.  For this reason Korzybski 
called us ‘time-binders’.  We are not limited to today, or what we can see for ourselves. 
 
For an energy-binding plant to survive, it must remain in contact with the source of its energy.  
For a space-binding animal like a lion in the jungle to survive, it must move from one place to 
another.  Likewise, if we time-binders are to survive, we must constantly strive to incorporate the 
wisdom of the past into our daily lives.  We cannot personally experience a sufficient number of 
events to provide us with the knowledge necessary for safe guidance through life.  Think about 
all you have learned thus far about this world, and then think about all you have yet to learn. 
 
You, the student, are not limited to what you can see and hear today in your immediate vicinity, 
but you can visit your library and read what the Pharaohs wrote, or look at your television and 
see what is happening locally, or half way around the world.  You have the ability to “freeze” 
and “unfreeze” your experiences with language.  You have the opportunity to attend schools and 
universities to utilize the minds and nervous systems of other humans.  Further, those minds can 
be hundreds of miles or hundreds of years away from you.  You do not have to rely upon natural 
instincts for your survival, as do other animals.  You are unique as a human and as an individual.  
For all these reasons, you can be called a language using TIME-BINDER.  Make use of this 
talent, this gift, and utilize it to become an effective time-binder. 
 
 
 
 
 

10-02-01 
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TIME-BINDING 
 

Picking Mushrooms 
 
Now that we have time-binding described to us, can anyone tell me how picking mushrooms 
would have a relationship to time-binding?  Have any of you ever picked mushrooms?  Do you 
know that some mushrooms can kill you if you eat them?  How would you know which ones 
were poisonous?  You could take an expert with you when you went to pick them, or you could 
get a chart showing which ones had the power to kill you.  What would happen if you were 
wrong? 
 
I have a little poster here that I will hang up on the wall.  Two of the three mushrooms pictured 
are poisonous and one is not poisonous.  I don’t know which two mushrooms are lethal, so I 
don’t think I will pick any of them.  How about you? 
 
How did the original expert determine which ones were poisonous?  Simple.  He watched to see 
who ate each mushroom, and then who died.  
 
If you have a small class, you can pass the poster around prior to hanging it up, and ask for 
comments. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

10-03-01 
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TIME-BINDING 
 

Your own mistakes. 
 
I have another time binding poster.  This time, we focus on the opportunity to learn from our 
own mistakes.  (Show the poster) 
 
Perhaps you had a true time-binding experience when a carpenter showed you how to drive a nail 
without hitting your thumb.  However, as the poster shows, sometimes bad things happen.  At 
this point you need to look at what happened and decide how to avoid another painful incident.  
You are now binding time with yourself.  You can learn from your own mistakes. 
 
I think this makes a lot of sense, but how would you describe an individual who continually 
makes a mistake over and over again?  Do you think that he realizes that he has the power to 
make a change? Do you realize that you have that power?  Let the poster remind you that at 
times you have the power to instruct yourself. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

10-12-01 



 16  



 17 
 

12-01-01 



 18 

PERSONAL LABELS 
Teacher’s Notes 

 
Considerable attention is attached to the subject of labels in this program.  The very first 
appeared in Kindergarten when we asked the teacher to hold up an object and ask, “What do we 
call this?” rather than “What is this?”  Labels will be stressed in mathematics and statistics.  
Nowhere, however, does the subject of labels have a more direct effect on your students’ lives 
than with personal labels.  
 
Let’s start with “Sticks and stones can break my bones, but names upset my psyche.”  If you 
have any doubt about that, then read the following Dear Abby* column.  You may not wish to 
share it with an entire class, but if you believe it might be helpful to a certain student use it with 
caution.  
 
Labels, positive and negative, come from many sources.  Family, neighbors, peers, teachers, and 
the individuals themselves, all contribute their input.  That is why the graphic asks “Are you you, 
or are you your labels?”  Scheduling these lessons over a protracted period maintains an 
awareness on the part of the student.  Students may also have differing times of self awareness 
and at that time understand that the situations described may well apply to them.   
 
The label “victim” seems quite common any more.  Judging by the number of lawsuits filed, one 
commentator described the United States as a nation of victims.  Another outspoken psychiatrist 
referred to the present plethora of counselors convincing persons that they are victims as a 
cottage industry, a rather derogatory assessment.  Once the static term victim disappears, the 
need for intense counseling diminishes, or disappears.  Although the above assessment may 
appear harsh, individuals who do seek counseling, and have an understanding of labels, map 
making, etc., will generally respond more favorably to the counseling, and have the ability to 
judge their counselor.  
 
Another potential, and rather frequent source of personal labels, occurs when someone overhears 
something and misconstrues it.  Example: The prettiest girl in the class passes two classmates 
talking when one says, “She is really beautiful, if only she did not have such a big nose.”  For 
some reason, the young lady thinks they might be speaking about her, but she does not have a big 
nose.  Now she knows that couldn’t possibly be her nose they are discussing.  However, follow 
her around for a day or two and see what happens every time she passes a mirror.  You might 
share this incident with your class.  It does not take much for us to take on a label, even when we 
have our doubts about its authenticity.  It takes a certain amount of courage to check out labels 
by asking, “Were you speaking about me?” or, “Why do you feel that way about me?”  If one 
can’t do that, there is always the mirror.  
 
 
 
 
 
 12-02-01 
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Are You YOU or are YOU your labels? 
Victim 

 
Throughout the course of a lifetime, most of us feel victimized at one time or another. Anything 
from having someone ‘steal’ our parking place at the mall, to finding ourselves in jail because of 
the false testimony of a friend.  Regardless of big or small, each incident affects and distresses 
us, and we are tempted to apply to ourselves, that paralyzing label, “Victim”. 
 
Victimization does not occur just to one segment of the population.  Younger and older, richer 
and poorer, etc. are all vulnerable to this unpleasantness.  We can focus on our own problem, and 
start to feel completely alone.  However, we have considerable company.  To expand our focus, 
let us list a few: 
 
 Your trusted business partner has been stealing from your company for years. 
 You walk home from school the long way to avoid some local ‘toughs’. 
 You have lost your job, and then lost your house. 
 A trusted relative is abusing you. 
 A tornado has just leveled your home. 

You accept a ride home from a group of friends, only to find that they are dealing crack.  
You are all arrested. 

 You are excluded from something because or your racial or ethnic background 
  
While these things are happening, you can appropriately refer to yourself as a ‘victim’.  This 
term ‘victim’ unfortunately remains static*.  Hopefully you would want to move on.  ‘Victim’ 
justifies blame and anger.  It also excuses us from taking responsibility for our past and present 
actions.  You can take steps to shed this label and move on. 
 
Once the incident has run its course, start making history of history.  By this, you don’t have to 
forget what happened, you do not want to relive it again each time you recount it.  For instance, 
talk with two people who had open heart surgery years ago.  One can tell you just what happened 
in a casual way, laugh at some funny incidents which occurred along the way, and probably tell 
you rather calmly about the worst part.  On the other hand, as the second person starts to tell you 
his story, you can see that he can almost feel the scalpel cutting into his chest.  He relives every 
pain and anxiety from his ordeal.  He may even start to sweat.  His poor body does not know all 
this is not really happening, and therefore stresses out all over again. 
 
The first individual made history of history.  The second individual has not moved on 
sufficiently. 
  
How do you make history?  Start by stating factual and dated statements about the incident in 
question.  Try “I was really furious when I found out that I was cheated in 1999…” rather than “I 
still get furious when I think of what he did.”  Getting furious again upsets your body.  Your 
adversary knows nothing of your latest rage and might be sunning himself on the beach.  You 
end up punishing yourself.   
 
*Static: Not active, not moving, not changing. 
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Another step consists of not only factual and dated statements, but also you can pretend you are a 
disinterested reporter.  Avoid opinion type statements such as, he/she was a rotten, horrible 
person, since those statements will only tend to upset you. 
 
Be willing to accept your, and only your, responsibility for the incident—but that is all.  Do not 
permit others to put blame on you where it does not exist.   
 
Look at what makes you believe you are a victim.  Stand in front of a mirror and say, “I am not a 
victim.  I am me—a unique individual perfectly capable of evaluating and dealing with the 
activities of the present.  I need not live in the past, nor use it as an excuse for my present 
behavior.”  Will this work an instantaneous miraculous cure?  Probably not.  But it might help 
you see your situation more clearly.  If the magnitude of your problem requires the help or a 
professional or an adult friend, maybe this exercise will prompt you to seek it.  If you are getting 
professional help, share these pages with your counselor, and together you might find a way to 
put aside ‘victim’ and other damaging static labels.   
 
The terms ‘recovering addict’ and ‘recovering alcoholic’ have a static property, but that 
acknowledges that even when you stop drinking or taking drugs, your body continues to have a 
dependency.  Support groups encourage members to look at the individuals’ present and ongoing 
dynamic process by emphasizing the time elapsed since the destruction stopped.     
 
If you have an ongoing problem, either at home or at school, do not remain victimized.  Speak 
with one of your school counselors, or teacher, or an adult friend about intervention.  With 
intervention, you can move away from the label, “victim.”  Hopefully, you will want to.   
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SEMANTIC REACTION 
 

Teacher’s notes 
 

We all react differently to words, people, situations, things, the world around us, etc.  What 
upsets one person might well be ignored by another.  Some people faint at the sight of blood, 
while others seem to have no visible response.  It would appear that many semantic reactions 
occur based on what we have learned, or think we have learned.   
 
The rather formal definition in paragraph two of page 17-02 is further explained in the examples 
which follow.  When you pass out pages 17-02 and 17-03 you need not explore the various 
examples all in one day.  In fact, separating them by a week or more will give the students some 
time to contemplate these situations.   
 
Our semantic reactions dictate much of our behavior, a reflection of many of our cultural beliefs.  
These general semantic lessons touch lightly upon an important topic.  However, your students 
will at least know that semantic reactions exist and thus understand that their response can be 
different from that of other people, and that can be considered acceptable  
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SEMANTIC REACTION 

 
The term Semantic Reaction appears throughout Alfred Korzybski’s book, Science and Sanity.  
In fact, it appears so frequently that Korzybski decided to abbreviate it as s.r. 
 
Korzybski described s.r. as  “the psycho-logical reaction of a given individual to words and 
language, and other symbols and events, in connection with their meanings, and the pyscho-
logical reactions, which become meanings and relational configurations the moment the given 
individual begins to analyze them, or somebody else does that for him/her.”  This reaction is 
‘emotional’ and ‘intellectual.’ 
 
If someone expresses their opinion of you in four letter words, it does not take you much time 
analyzing the words for their meanings and relational configurations to affect you both 
emotionally and intellectually.  On the other hand, in some parts of the middle east, spitting on 
the ground in front of someone is considered an insult.  As a westerner visiting this area, you 
might think this was merely a bad mannered way of clearing ones throat.  However, when your 
knowledgeable companion explained the offence, a phsyco-logical reaction may occur within 
you.  You might even be tempted to react.  Let’s look at some other examples. 
 
If one of your classmates were to pick up a stick and hit you with it, what would you feel?  Hurt?  
Anger?  Resentment?  Surprise?  Body tension?  Fight or flight? 
To what were you primarily responding?  A physical action.  When you started thinking about it, 
then the semantic reactions begin.   
 
On the other hand, if you are in a classroom, and someone enters and hands you a note saying, 
“Your mother called and she found your lottery ticket.  You just won one million dollars.”  Aside 
from jumping up and shouting, what feelings were you experiencing?  Were there ones you 
could not quite describe? 
 
Suppose the note said, “There was a fire in your bedroom.  Your computer, your musical 
instruments, and all your CD’s are history.”  Now what emotions might you experience? 
 
Suppose you have just received your driver’s license, and as you go down the highway with 
some friends, red and blue lights appear in your rear view mirror.  Describe your feelings.  Are 
any of them physical, say funny feeling in your stomach?  Did these feelings occur since you 
analyzed the meaning of the red and blue lights? 
 
Suppose the police car overtook you and kept on going.  Now describe your feelings. 
 
You have asked for driving directions to the Downtown Café.  A friend looks at his map and 
says, “Go down Chestnut Street and turn left on Market.”  Simple enough.  When you arrive at 
Market you are confronted by a sign, an arrow pointing to the right which says, “One way.”  
Explain your feelings and reactions to that sign. 
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In all but the example with the stick, nothing physical occurred.  You were dealing strictly with 
words and symbols.  However, if you think back, did everyone have the same reactions to these 
words and symbols as you did?  Certainly not.  Were any of the reactions stated destructive or 
non-survival?  Suppose someone had said he would turn left on Market regardless of the sign, or 
he would simply try to outrun the flashing red and blue lights.  Would this s.r. indicate this 
individual might have a problem? 
 
Suffice to say, we all have our own s.r.  to given words and symbols. Some of these may actually 
cause us problems in our daily lives.  When we become aware of these destructive s.r.’s. we can 
try to modify them.  Here are a few examples you might discuss with your teacher or a guidance 
counselor if they affect you.  You fill in the blanks.   
 
Every time I hear the word ‘test’, I ?????. 
Every time I hear the word ????? I get upset and????. 
Every time I see ????? I want to ?????. 
 
 If these, or even more destructive ones,  continue to get in our way, we can make an 
appointment with a psychiatrist.  In this program, we will go no further with this subject.  Keep 
in mind, “Sticks and stones may break my bones, but words can really mess up my psyche.”   
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ENGAGE BRAIN 
 

Teacher’s notes 
 

Remind your students that some time ago they had been introduced to two terms, signal reaction 
and symbol reaction.  Signal reaction at that time was likened to a hot stove brain.  You touch a 
hot stove with your finger and you instantly pull your finger away.  This type of reaction fits this 
type of situation. 
 
Symbol reactions require the use of our thinking brain.  We call this being cognitive.  Most of the 
situations we face daily fall into the symbol reaction mode.  Unfortunately, too many times we 
respond as though a signal reaction should be applied. 
 
To call your attention to this, I will hang this poster up for you to see from day to day.  Please, 
engage your brains prior to putting your mouths (or pens, or pencils, or computers) into gear.  
This does not mean to ponder something for a long time, but rather to take a second or two for 
your brain to become fully involved. 
 
And as for the little vulture, he symbolically reminds us that failure to follow this instruction can, 
at times, produce dire consequences.    
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